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OBIIASA XAPAKTEPUCTUKA PABOTbI

MeTtaauckypc BBITIOJIHSAET POJIb BAKHENIIETO MHCTPYMEHTA NI aBTOPOB
MHACbMEHHOI'0 HAYYHOTO COOOIIECHUS, SIBJSETCS MHCTPYMEHTOM JJISI BBIPAKEHUS
COOCTBEHHOM MO3UIHMH, OO0JIEr4YaeT B3aMMOJCHCTBHE C YHTATEIIMH B
oOcyxneHun npencraBieHHbIX Touek 3peHus [Hyland 2005]. Oto ycunuBaer
BOBJICYEHHOCTh YHMTATENsl B JUCKYpPC, MO3BOJSIET JIy4dllle [MOHUMATh
nepeaaBaemMyro HHGOpMaIrIo, TOMOTaeT IPUHUMATh TTO3UIIMIO aBTOpPA TEKCTA U
JNOCTUTAaTh KOMMYHUKATUBHBIE LIEIIH.

OcHOBHas 11eJ1b MUChMa HA AHTJIMKACKOM SI3bIKE [T aKaJIEMUYECKUX LIeJIeN
— YBEpPEHHO MNPOJIEMOHCTPUPOBATH HAYYHBIE JTOCTHXKEHHSI aBTOpa COOOIICHUSI.
TouHblll BBIOOP CPENICTB METATUCKYpCa: HAPEUUM C CEMaHTUKOW YBEPEHHOCTH,
CTpaTeru PUTOPUYECKOTO HArHETAHUs, XEUJDKUPOBAHMS M  CHOCOOOB
BBIPAKECHUSL aBTOPCKOM MICHTUYHOCTH, UCIOIB3YEMBIX MO OTAEIBHOCTH WJIU B
COYETAaHUU, BHOCUT 3HAYUTENbHBIA BKJIAJ] B Mpolecc YOeKIEHUs] YUTaTeNsl B
3HQYMMOCTH HAyYHOTO OTKPBITHUSI aBTOPaA COOOIIEHHUS, U, TAKUM 00pa3oM, UMEET
MEPBOCTENCHHOE 3HAYEHNUE B AKaJEMHUYECKOM MTUCHME.

AKTYaJIbHOCTh HCCJE0BAaHUA pPalbOThl OO0YCIIOBIIEHA, BO-MEPBBIX,
00llleTYMaHUTAPHBIM MHTEPECOM K M3YUYEHHIO JUCKYpCa, MOCKOJIBbKY YCIOBUS,
MpaBWJia U YYaCTHUKHU OOIIEHUSI OMNPENESIOT BBHIOOpP S3BIKOBBIX CPEACTB U
B3aUMOJICUCTBYIOT C SI3BIKOBBIM OIBITOM M JIUYHOCTHBIMU OCOOEHHOCTSIMU
KOMMYHHKAHTOB; BO-BTOPBIX, JUHTBUCTHUYECKHUM HHTEPECOM K HCCIETOBAHUIO
METaAUuCKypca B aKaJAEMHUYECKOM S3bIKE AaHIJIOTOBOPSIIUX M H3YyYaIOIIUX
AHTJIMMCKUN SI3BIK.

CreneHp  Hay4yHoOWl  pa3pa0doTKu  NpoOdJeMbl  HCCJIe0OBAHHS.
UccnenoBanne mnpeacTtaBiasieT CcOO0OM CpaBHUTENbHBIA aHAIU3 AHTJIMHCKOTO
aKaJEMHYECKOT0 MUChMa CTYIEHTOB-KUTANIIEB, N3yYAIOIINX AHTJIUUCKUN A3bIK,
1 pabOT MEXITYHAPOIHBIX IKCIIEPTOB-TMHTBUCTOB, ONTyOJIMKOBAHHBIX B HAYYHBIX
KypHajax, OCHOBHOE€ BHHMAaHHE YJAEJSJIOCh WCMOJB30BAHUIO CTPATETHI
Metanuckypca. Hactosimas  paGota  pemaer  npobiieMy — OTCYTCTBUS
CPaBHUTEIBHBIX HCCIEAOBAHUN METAAUCKypca B aKaJeMHUYECKOM IHCbME Ha
AHTJIMKACKOM  SI3BIK€  KWTAWILEB, M3YYAIOUIMX  AHTJIMIUCKUU  S3BIK, W
MEXKYHAPOJHBIX  JKCIEPTOB-IUHIBUCTOB, OMYOJMKOBABIIUX  PE3yJIbTaThl
WCCIIEIOBAHNI B HAYYHBIX KypHaJIaXx.

TeopeTHKO-METOX0JIOrMYECKONl OCHOBOIM HACTOSIIEH JUCCEpPTALUU
SBJISIIOTCS] paOOThI, OCBAIIEHHBIE aKAJEMUUECKOMY TUCKYPCY U METAAUCKYPCY:
yCIIEIIHAsA apTyMEHTAIUs B aKaJEMUYECKOM MUCHhME 3aBUCUT OT PUTOPUUECKUX
cTpareruii, (GOpMyIMpPOBKa M METOJbl MPUMEHEHUS KOTOPHIX OTpa)KaroT
KyJbTYpHBIE U aKaJIeMUYECKHE OCOOCHHOCTH METAJUCKypca B aKaJeMUYECKOM
MAChbME KUTAWIIEB, U3YYAIOIINX AHTIMHACKANA KaK MHOCTPAHHBIN, U SKCIEPTOB-
JIMHTBUCTOB. METONOIOTrMYECKON OCHOBOM NHCCEPTALMOHHOTIO HCCIIEIOBAHUS
CTaJIi HAY4YHbIE TPY/Ibl, TOCBSIICHHbBIC

aorcanposomy ananuzy: J. Swales (1990); T. Dudley-Evans (1994); K.
Hyland (2005); L. Flowerdew (2004); M. Hoey (2001); E. Zanina (2017);



ouckypc-ananuzy: N. Fairclough (1995); P. Baker et al. (2008); T.A. van
Dijk (2008); V.I. Karasik (2020); E.N. Malyuga & B. Tomalin (2024); Y.A.
Volkova & N.N. Panchenko (2024);

ananuzy axademuueckozo ouckypca: A. Crismore (1993); U. Connor
(1996); D. Biber et al. (1999); K. Hyland (2005); A. Adel (2006); M.A.K.
Halliday & C.M.I.M. Matthiessen (2014); S.W. Fitriati & N.M. Gayatri (2021);
N.M. Dugalich & H. Hao (2024);

kopnycHuim uccaredoganusam: T. Johns (1986); A. Coxhead and P. Nation
(2001); J. Sinclair (2004); D. Biber et al. (2006); K. Hyland (2008); T.
Peredrienko & E. Balandina (2022);

uccneoosanusim memaouckypca: G. Bateson (1972); E. Goffman (1974); J.
Rossiter (1974); A. Wierzbicka (1978); E. Keller (1979); D. Schiffrin (1980); J.
Williams (1981); W. Vande Kopple (1985); N.K. Ryabtseva (1992); A. Crismore
(1993); A. Mauranen (1993); K. Hyland (2005); A. Adel (2006);

uccnedosanusam pumopudeckux npuemos memaouckypca: K. Hyland & J.
Milton (1997); R.A. Thabet (2018); & X. Ma (2019); A.Y. Almakrob (2020);
F.K. Jiang (2023);

UCCNIe008AHUAM AKAOEMUYECKO20 NUCbMA Ha aneautickom sizvike: R. Jordan
(1997); K. Hyland (2002); R. Scarcella (2003); C.E. Snow & P. Ucceli (2009);
N.X. Wei (2016); K. Hyland (2017); F. Jiang (2019); B.C. Lou (2022); O.
Boginskaya (2022).

O0bekTOM  MpenIaraeMoro  JMCCEPTAIMOHHOTO  WCCICAOBAHUS
SBIISICTCSI METQIUCKYpC B aKaJIEMHYECKOM IMHChME KHUTAHCKHX CTYICHTOB-
MAaruCTPaHTOB, NU3YUYaIOIIMX aHTJIUUCKHUM S3bIK KAK MHOCTPAHHBIN, U SKCIIEPTOB-
JUHTBHCTOB.

I[IpeaMeToM HACTOAIET0 HCCIAEIOBAHHUS  SBISIOTCS  CTPATETUU
PUTOPUYECKOTO HATHETAaHUs, XCEHIKUPOBAHUS W CIOCOOBI  BBIPAKCHUS
aBTOPCKOW MACHTHYHOCTH METAIUCKypCa B aKaJeMUIECKOM MUChbME KUTAMCKUX
CTYJIEHTOB-MaruCTPaHTOB, H3yYaIOIINX AHTIUHCKANA S3bIK KaK WHOCTPAHHBIN,
HKCIIEPTOB-JIMHTBUCTOB.

Leap naHHOrO MCCAEAOBAHUSI — TPOAHAIM3UPOBATH W OIHUCATh
cnenupuIecKkrue PUTOPUICCKUE CTPATETHU METAIUCKypca B aKaJIeMHYECKOM
MMAChME KUTAHCKHUX CTYJCHTOB-MaruCTPAHTOB, M3YUYAIOIIUX AHTIIMACKUHN S3BIK
KaK WHOCTPAHHBIHA, W DKCIEPTOB-JIMHTBUCTOB. JIJIsI MOCTHXKEHUS IETU OBLIN
MOCTABJICHBI CICAYIOIINE 3a/1aUN:

1)  paccMOTpeTh TEOPETHYECKYH0 OCHOBY ONHCAHUS METaaucKypca U
aKaJleMUYECKOT0 THMChMa Ha AaHTJIUHCKOM S3BIKE W OMNPEICIUTh PaMKH
HCCJICIOBAHMS METAIUCKYPCa;

2)  co3maTh JBa KOpITyca: MAarucCTepCKHE TUCCEpPTAIlMU KUTAHCKHUX
CTYJICHTOB-MAaruCTPaHTOB, W3YYAIONINX AHTIMHUCKUAN SI3BIK KaK HWHOCTPAHHBIN
(o6o3nauaempie kak CLMA C), u cTaThu U3 MEXKIyHapOIHBIX HAyYHbBIX
JUHTBUCTUYECKUX JKypHaioB (oOo3nauaembie kak ILJA C); omnucarthb
METO/I0JIOTHYECKYIO0 OCHOBY JIJISl TIOCTIEAYIOIIETO CPAaBHUTEIIPHOTO aHATN3a;



3)  wuccienoBaTh 151 CPaBHUTH WCIIOJIb30BAHUE cTpaTerui
PUTOPHUYECKOIO HATHETAHUSA B aKaJEMUYECKOM IMHChbME KHUTAUCKUX CTYJIEHTOB-
MAaruCTPaHTOB, U3YUYAOIIUX aHTJUUCKHUM S3bIK KAK MHOCTPAHHBIN, U SKCIIEPTOB-
JUHTBUCTOB C (D)OKYCOM BHHUMAaHUSI HAa MCIOJIb30BAHUE HAPEUUN C CEMaHTUKOU
YBEPEHHOCTH U MAKCUMU3AaTOPOB;

4)  U3Y4YUTh U COMIOCTABUTh MPUMEHEHHUE CTPATETUN XeHIKUPOBaHUS B
AKaJEMHYECKOM MUCHME KHUTAWCKHUX CTYJECHTOB-MAaruCTPaHTOB, HW3y4arOlINX
AHTJIMACKAN SA3bIK KaK MHOCTPAHHBIN, U IKCIEPTOB-JTMHIBUCTOB, B TOM YHCIIE,
MIPY UCTIOJIb30BAaHUM CMBICIIOBBIX IJIaroJioB;

5)  CpaBHUTH BBIPAKEHUE AaBTOPCKOM MACHTUYHOCTHU B aKaJIEeMUYECKOM
MUCbME KHTAHUCKUX CTYJIEHTOB-MArMCTPAHTOB, MU3YYAIOIIUX AHTJIMUCKUN SI3BIK
KaK MHOCTPAHHBIN, U SKCIEPTOB-JIUHIBUCTOB, B ACIIEKTE€ CAMOYIIOMHUHAHWUI;

6)  TOpeMIOKUTh MOJEIb aHajlu3a METAaUCKypca, WHTETPUPOBATH
METOJIbl KOPITYCHBIX MCCJIEJOBAHMN B aHAIW3 aKaJeMUYECKOTO MUChbMa A
M3y4YalollNX aHIJIMACKUM A3bIK KaK WHOCTPAHHBIM, CPABHUTH KHTANCKOE
aKaJEMHYECKOE MHUCHbMO CTYIAEHTOB-MAaruCTPaHTOB, M3YYaIOUIMX aHTJIMHCKUN
A3bIK KaK MHOCTPAHHBIA, U 3KCIEPTOB-JIUHIBUCTOB U MPEIJIOKUTH YUAIIUMCS
CTPYKTYpPHbIC,  CTHJIMCTHYECKHME W  IParMaTU4eCKue  HUHCTPYMEHTBHI,
MpenojaBaresisiM — MPUMEPbl KOPIYCHOTO HCCIEIOBaHUS M pa3paboTuukaM —
COIIOCTABUTEIIBHBIE PECYPCHI ISl COMOCTABJICHUS, & TAKXKE HOBBIC MOJAXOAbI K
CPAaBHUTEIBHON JIMHIBUCTUKE W MPENOJAaBAHUIO aKaJEMUYECKOrO MHUChMA IS
M3y4arolNX aHTJIMUCKUHN A3bIK KAK MHOCTPAHHBIN.

I'mmoTe3a quccepranuM 3aKIOYaCTCS B TOM, YTO KUTAUCKUE CTYICHTBI-
MAruCTpPaHThl, M3Yy4YalOllW€ AaHTJIMMUCKUN KAaK WHOCTPAHHBIA, W JKCHEPTHI-
JIUHTBUCTBI B  AKaJE€MHUYECKOM IMHCbME JEMOHCTPUPYIOT CTPYKTYpPHBIE,
CEMAHTUYECKHE W MNParMaTUYE€CKUE XAPAKTCPUCTUKHU, THUIIHYHBIE I
aKaJIeMUYECKOr0 COOOIIECTBa, HAPSIAY C METAIUCKYPCUBHBIMU OCOOECHHOCTSIMH,
MOTHBUPOBAHHBIMH PA3JIMYHBIMU PUTOPUUYECKHUM CTPATETUSIMUA U BBIPAKECHUEM
UJICHTUYHOCTH.

IHo/10:keHMs1, BLIHOCUMBbIE HA 3alIIUTY.

1. Axanemuueckoe MMACHMO XapaKTePU3yeTcs YKaHPOBBIMU
MpU3HAKaMH, MPU3HAHHBIMHU TJI00AbHBIM aKaJEMUUYECKUM COOOIIECTBOM, H
OJTHOBPEMEHHO OTPakaeT KyJbTYPHbIE U JUYHOCTHBIE OCOOCHHOCTH KUTaHCKUX
CTYJAEHTOB-MAaruCTpaHTOB, W3YYAIOIIUX AHTJIMUACKAN S3bIK, W JIMHTBUCTOB-
JKCIIEPTOB.

2. Kwuraiickue CTyaeHTBI-MaruCTPaHThl, U3y4alOlINe aHTJIMUCKAN KaK
WHOCTPAHHBIN, U SKCIEPTHI-IMHTBUCTHI JEMOHCTPUPYIOT Pa3IMuusl IPU BHIOOPE
CTpaTEeTul PUTOPUYECKOTO MPEYBEIUUYEHHS B aAKAJAEMUYECKOM MHUCBME, YTO
OTpakaeTcsl B UCIIOJIb30BAHUM HAPEUUI C CEMAHTUKOW yBEpeHHOCTU. KuTarckue
CTYAEHTHI, U3yYalOlINe aHTJIMACKANA KaK MHOCTPAHHBIM, YACTOTHO UCIOJIb3YIOT
CTPYKTYpPbl B AKTMBHOM 3aJIOr€, TOrJa KaK JKCIEpPThl CKJIOHHBI OT/IaBaTh
MPEANOYTCHUE KOHCTPYKIUSAM B ITACCUBHOM 3aJIOTE.

3. [Ipu peanuzannu CTpaTEruu XU KUPOBAHUS KUTANCKUE CTYACHTHI,
M3y4Yalollle aHTJIMUCKUN KaK WHOCTPAHHbIA, JAEMOHCTPUPYIOT HWHTEHIIUIO
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MOAICP)KUBAHUS HAYYHOM OOBEKTHMBHOCTHM M Yalle HCMIOJb3YIOT O€3JIUYHBIC
KOHCTPYKIIMU C TJIarojiaMu XEWJKUPOBAHHS IO CPABHEHUIO C HKCIEPTaMU-
JUHTBUCTAMU.

4. [1pu BeIpa’keHUU aBTOPCKOM UIEHTUYHOCTH MPHU OLICHKE U YKa3aHUU
Ha MO3UIMI0 aBTOpPA SKCHEPTHI-IMHTBUCTHI JAEMOHCTPUPYIOT MPEANOUYTCHUE K
WCIIOJB30BAaHUIO  SI3BIKOBBIX ~ CPEJACTB, YKa3bIBAIOIIMX HA  yYaCTHUKOB
KOMMYHUKAIIMHU, 4YTO CIOCOOCTBYET 0oJiee BBICOKOW CTENEHH aKaJEeMUYECKON
yOeAUTENBbHOCTH O CPABHEHUIO C KUTAMIIaMU-MAarucTpaHTaMU, U3y4arollUMHU
AHTJIMACKHAN KaK WHOCTPAHHBIN.

MarepuaJjiom uccjief0BaHuA JuUccepTaUU ABIAIOTCA 50 MarucTepckux
JuccepTaluii Mo aHrauickoil nuHrBuctuke (obo3Havaembix kak CLMA C) u3
36 KuTalCKUX YHUBEPCUTETOB, oOmuM oO0beMoM 804,935 TokenoB, u 100
OMyOJMKOBAaHHBIX CTaTed M3 M3BECTHBIX MEXIAYHAPOJHBIX KYpPHAJIOB
(o6o3nauaembix kak [LJA C) nmo npuxkiagHON JUHTBUCTUKE, OOIIUM O0OBEMOM
802,490 TtoxenoB: «Applied Linguistics» (SNIP: 2.661), «English for Specific
Purposes» (SNIP: 2.249), «International Journal of Corpus Linguistics» (SNIP:
1.211), «Journal of Pragmatics» (SNIP: 1.666), «Journal of Second Language
Writing» (SNIP: 2.838) u « TESOL Quarterly» (SNIP: 2.359).

MeTtoab! ucciienoBanus. JJist mpoBeeHUs UCCIEOBAHUS HAMU BHIOpaHBI
CIIEIYIOIUE METONBI: KOPNYCHbIU NOO0X00, CPABHUMENbHbIU AHANU3, AHAIU3
aKaoemu4ecko2o OUCKypca, KpUmudecKull OUCKypC-aHaiu3 1 KOMMYHUKAMUGHO-
npazmamudeckuil aHaau3.

Hayynasi HOBM3HA MCCJIEIOBAHUS 3aKIIOYAETCS B TOM, YTO BIEPBBIC
000CHOBaHBI MOJEJH CTPATETUN PUTOPUUYECKOTO HATHETAHUS, XEUIKUPOBAHUS U
MOCTPOCHUS  aBTOPCKOM  HMJACHTUYHOCTM B paMKax METaJucKypca B
aKaIeMUYECKOM NMHMCbMEHHOW pEYM KUTAWLEB, U3YYaAIOIIMX AHTIMHUCKUN SA3bIK
JUISL aKaJleMUYeCKUX IeJed, U IKCIEePTOB-TUHIBUCTOB; YTOYHEHBI KaHPOBBIC
XapaKTePUCTUKHU, TPUCYIIHE aKaJeMHUUYECKOMY MUCHbMY, MTPU3HAHHBIE HAYYHBIM
COOOIIIECTBOM, YCTAHOBJICHBI KYJIbTYPHbIE OCOOCHHOCTH OTpPaXEHUS B
aKaJlEeMUYECKHX TpyJdaX paccMaTpUBaeMbIX XapaKTepUCTHK. Jlucceprauus
MPEACTABIISIET COOOM MEPBYIO HCCIENOBATENBCKYIO pabOTy ¢ OOOCHOBaHHEM
PUTOPUYECKUX CTpaTervil MeAUaAuCKypca B KOHTEKCTE CPaBHEHHS HAyUHbBIX
paboT U3yYarolUX aHTJIMHUCKUH S3bIK KUTAUIIEB U SKCIIEPTOB-JIMHTBUCTOB.

Teopernueckas 3HaunMocTb. HacTosiee uccienoBanie BHOCUT BKJIAJ
B TEOPHUIO aHAJIM3a AKAJEMUYECKOTO M METAJAMCKypca ITUCKypca: BBOIUTCS
TEOPETUYECKOE MPEACTABICHUE TPEX aKaJEMHUUYECKUX PUTOPUUECKHUX CTPATETUH,
YIOTPEOJISAIONIMXCS B HAYUYHBIX TEKCTaX (CTpaTerusi pUTOPUUYECKOTO HATHETAHUS,
XEUDKUPOBAaHUA U CHOCOOOB  BBIPAXKEHUSI aBTOPCKOM  HMJIEHTUYHOCTH);
pacmmpsieT TPaHHIBI HCCIEAOBAaHMS akKajaemMuueckoro anriauiickoro (EAP)
MyTEM UHTErpaluy KOPIyCHOTO MOAX0a U dKaHPOBOTO aHalu3a. Y YUThIBasI, UTO
OOJIBIIMHCTBO KOPITYCHBIX JMHTBUCTUYECKUX HMCCIEAOBAHUN aKaJIeMUYECKOTrO
IIMCbMa B OCHOBHOM COCPEJIOTOYEHbl HA TEKCTaX, CO3JaHHBIX HOCHUTEISIMHU
AHTJIMKACKOTO SI3bIKA; JIUCCEPTALMOHHOE HCCIEJOBaHUE paciiupser chepy



OoXBaTa, BKJIIOYas AHIJUMHCKUE aKaJleMHUYEeCKUE COUYMHEHUS KHUTalCKHUX
MarvucTpaHTOB-IMHTBUCTOB.

IpakTnueckas 3HayumocTb. HacTosimiee ucciieioBaHUE MOXKET OBIThH
MOJIE3HO JJIsI CTYJIEHTOB W TpemnojaBareiieid, KOTOpbIe WM3y4darOT aHTJIMUCKUMA
S3bIK JUJIS  aKaJIeMUYECKHX IleJiel, Mpejjaras MHOTOYHMCIEHHBIE MPUMEPHI
MPAKTUYECKOI0 MCIOJIb30BaHUS S3bIKA U CTATUCTUUYECKHUE JIaHHbIe. MaTepuansl
UCCIIEIOBAHUS MOTYT OBITh BKJIFOUEHBI B TPAKTHUECKHE TOCOOUS JIJIsl CTYIEHTOB,
BKJIIOYAIOIINE CIIUCKU Ppa3, cieluUUHBIX ISl JUCUUILIUHBI, a TAKXKE M1a0JIOHBI
JUIsL pa3/iesioB >KaHPOB HAy4YHOUM CTAaThbU U JAWCCEpPTAllMU (HAIPUMEP, METOBI
uccinenoBanus, oOcyxzaeHue). IlpemopaBarenu MOAy4arOT OCHOBBI A
pa3pabOTKH KypCOB aKaJeMHUYECKOr0 AHTIUUCKOTO MO TaKUM acleKTaM, Kak
XEUHDKUPOBAaHME M CEMHUHApPHI 10 PEUEH3UPOBAHUIO C HCIOJIb30BAaHUEM
KOHTPOJIBHBIX TOKa3aTenend kopmyca. Pa3paboTuuku wmaTepuaioB MOTYT
MCIIOJIB30BaTh KOPIYC JJIS CO3/aHUsl YYEOHHKOB C pealbHbIMU MPUMEpPAMH U
uuppoBbIMU UHCTpYMeHTaMu. CrHienuanu3upoBaHHbIE KypChl MO KOHTPACTHOM
PUTOPUKE U TUCHMY C UCIIOJIb30BAHUEM KOPITyca MOIEPKUBAOTCS JAHHBIMU U3
OTKPBITOTO IOCTYIIA.

AnpobGauust pe3yabTaToB Hccjaea0BaHusA. OCHOBHBIE pPE3YJbTAThHI
uccleoBanus ObLIM MpeACTaBiIeHbl Ha cieayromux koHpepenuusx: VII All-
Russian Student Scientific and Practical Conference «Actual problems of
intercultural communication». Moscow, RUDN, March 2024; The 11th
International Research Conference Topical Issues of Linguistics and Teaching
Methods in Business and Professional Communication. Moscow, RUDN, April
2024. Pe3ynbTaThl IUCCEPTALIMOHHOTO MCCIIECIOBAHUS OTPAXKEHBI B 6 HAayYHBIX
nyonukanusx (M3 HUX 3 — B PEHEH3UPYEMBIX HAy4yHBIX JKypHajax,
pekomeHnnoBaHHbIX [lepeunem BAK, 1 — B penieH3upyeMoOM Hay4yHOM KypHaJe,
pekomenaoBanHoM [lepeunem BAK u unnekcupyemMom B MexIyHApOIHON Oase
JTAHHBIX Scopus).

Ctpykrypa auccepranuu. CTpykTypa paboThl COOTBETCTBYET €€ LIeNU U
3a/layaM W COCTOMUT U3 CJIEAYIOUIMX pa3iesioB: BBeneHue, Tpu TJIaBHI,
3aknmtoueHne u Cucok auTeparypsl, BKiItodaromuii 204 ncToYHMKA.

Bo BBeaeHuM ocBeNIaeTCs aKTyaIbHOCTh IUCCEPTAINU, CTETIEHb HAYYHOM
pa3pabOTaHHOCTU UccheayeMol mpobnembl. OnpenensoTcs 00beKT U MPeAMET
UCCIIEIOBAHMS, a TaKXKe ero Imenb W 3amadyd. Kpome TOro, mpeacTaBlislOTCS
TUNIOTE3a U MOJO0KEHUS, BRIHOCUMBIE Ha 3aIlUTY, METOO0JIOTUSI UCCIEOBAHUS,
KOTOpasi TMOJKPEIUISIET oOmucaHue ©0a3bl HCCIEIOBATEILCKOIO0 MaTepuana.
OnuceIBatOTCS MPEANOCHUIKU I TEOPETUUECKON U MPAKTUYECKOU peannu3aluuu
pe3yJbTaTOB HCCIEIOBAHMS, OIpeeieHa HaydyHas HOBH3HA JHCCEPTAIUU.
Takxe u3naraeTcsi CTPYKTypa MPearaeMoro UCCleI0BaHus U anpoOaius ero
pEe3yIbTaTOB.

B TI'naBe 1 «Metadiscourse» (Meraguckypc) paccMaTpuBarOTCA
ompenesieHus, KiIacCU(PUKAIUM W  MEXIUCUUIUIMHAPHBIE MCCIEAOBaHUSA,
MOCBSIIIIEHHBIE METATUCKYPCY.



B mnepBom pasgene «Definitions of Metadiscourse» (IlonsTue
METaIUCKypca)  MpeajiaraloTcsi  OompenesieHus:  MeTaauckypca.  XoTd
HOMEHKJIaTypa METaJUCKypca HE SIBISETCS €IUHOOOpPa3HON U €ro rpaHullbl HE
YETKO OYEpPUYCHBbI, B I1IEJIOM TEOPETHUUYECKUE MHCCIEIOBAHUS METaJIUCKypca
JEMOHCTPUPYIOT €ro MOHUMAHHE B IIUPOKOM K Y3KOM 3HAUCHUSIX. MeTaiucKypC
B IIMPOKOM 3HAYEHUU PACCMATPUBAETCS B paMKaxX «MHTETpaTuBHOM Moaenm» K.
Xaitnanaa (2005). Jannas uccnenoBatenbckas TPaaUlMs OIEHUBAET TEKCTOBOE
B3aMMOJICUCTBUE KAaK ONPEACNSIONIYI0 XapaKTepUCTUKY METaJucKypca H
MPEACTABIAET COOOM TO, KaK aBTOPHI WJIM TOBOPSIIINE CUTHAIU3UPYIOT O CBOEM
SBHOM TIPUCYTCTBUU B Juckypce. OHa OXBaTbIBAE€T SA3BIKOBBIE PECYPCHI,
UCIIOJB3YEMbI€ NI OpraHu3alluu JUCKypca (TO €CTh TEKCTOBBbIE (YHKIINH),
Takue Kak in addition ‘B nononHeHue’, finally ‘HakoHeIl’, a TakKe S3BIKOBBIE
pecypchl, Mepearole OTHOIEHUE aBTOPa, OLEHKY U MO3UIUIO MO0 OTHOIIECHUIO
K COJICp>KaHUIO MPE/JI0KEHUS U OTHOLIEHUIO YUTATENS (TO €CTh MEXINYHOCTHBIE
(GyHKIUK), MOJYEPKUBAsT WHTEPAKTHUBHBIE OTHOILICHUS MEXKIYy aBTOPOM U
yuTaTeIeM, TaKue Kak might ‘MOXeT’, surprisingly ‘yIUBUTEIBHO , we ‘MbI’,
consider ‘yunutbiBath’ U ap. O0a TUMA PECypcOB MOMOTalOT YUTATEISIM WIH
CIIyIIaTeNIIM OPTaHU30BbIBATH, HHTEPIPETUPOBATH U OIIEHUBATh UH(POPMAIUIO
muckypca. K qaHHOMy HampaBlIeHHIO OTHOCSITCS paOOThl TAKUX YUYEHBIX, Kak: A.
Crismore (1989), J. Williams (1981), K. Hyland (1998), W. Vande Kopple (1985)
u np. M3yueHune MeTagucKypca B Y3KOM CMBICIE OTPaXEHO B KOHIEMIIMIX
«HEMHTErpaTHBHON» WM «pediexcuBHoil Mozenm» [Adel 2010; Wierzbicka
1978; Mauranen 1993]. JlanHas wucciienoBaTeNbCKass TPAAUALMUS HCKIFOYACT
MEKJIMYHOCTHBIE (DAKTOPHI U OTPAaHUYMBAET O0OBEM METATUCKYpCa S3bIKOBBIMU
AJEMEHTaMH,  HUCHOJIb3YEMBIMU  MCKIIOUMUTEIBHO N8 JTOCTHUXKEHUS
JUCKYPCUBHBIX (DYHKIIMI, MOAYEPKUBAsT UX POJb B OpraHuU3allud AUCKypca.
VYuyeHble, KOTOpbIe MPUIAEPKUBAIOTCA JAHHOTO B3IJsJa HAa METAIUCKYpC,
UCIONB3YIOT TepMuHbl lines ‘nuuun’ y A. Wierzbicka (1978), meta-talk
‘Metapeusb’ y D. Schiffrin (1980), metatext ‘merarexct’ y A. Mauranen (1993),
self-reflexivity ~‘camopeduekcuocTs’ y A. Adel (2006), ompenenss
METAIUCKypPC. JTa TEHJICHIIUS MOXET ObITh YACTUYHO OOBSCHEHA pa3inuueM
MEXKJTy «TEKCTOM» U «JIUCKYpcOM». « TeKCT» — 3TO y3KUM TePMUH, OTHOCSITUNCS
K MTUCbMEHHOU 3aMMCU KOMMYHUKATUBHOT'O COOBITUS WIIM I€UCTBUS, B TO BpeMsI
KaK  «JIUCKypc» OOBIYHO paccMaTpUBaeTCs Kak IIUPOKUH  TEPMHH,
OXBaTBIBAIOIINI BCe KOMMYHUKATHUBHBIE COOBITHS WM AeiictBus [Brown and
Yule 1983: 5-12].

Takum o0Opa3oMm, TEPMHUH «METAIUCKYpC» OOBIYHO HCIOJIB3YETCS Kak
TEPMHUH, OXBaTHIBAIOUIUNA MEXKIMYHOCTHBIE U TEKCTOBBIE (DaKTOPBI, B TO BpeMsi
KaK TEPMHUH «METATEKCT» HCMOJb3yeTCs KaK TEepMHUH, (POKYyCUPYIOUTUUCS
HCKJIIOYUTEIFHO HAa TEKCTOBBIX (haKTOpax M MPUMEHSIEMBIH B OCHOBHOM IS
OMUCAHUS CTPYKTYpPHI TEKCTa 0€3 MPeA0CTaBICHUs UHPOpMAIIUU O TIPEAMETE.

B auccepralluOHHOM HCCIEAOBAaHUU pPacCMATPUBAETCS  KOHIIEHIIUS
MeTaJucKypca, ocHoBaHHas Ha onpeaeneHuu K. Xainenaa [Hyland 2005].



Bropoii paznen «Different approaches to metadiscourse» (Paznuunsie
MOAXO/IbI K U3YUYEHUIO METAJAUCKYPCa) KIacCU(PUIIUPYET METAIUCKYPC C Pa3HBIX
Touek 3peHms. Kiaccudukamus THIOB MeETaguCcKypca HE  SBISICTCS
OOILIETIPUHSTON, a CKOpEE 3aBUCUT OT CTENEHU MPOSIBICHUS METaIuCKypca.
OcCHOBHBIC TOAXOABI K HW3YYEHHUIO METATUCKypca B OCHOBHOM BKITIOUAIOT
npennoxennsie J. Williams (1981), W. Vande Kopple (1985), A. Crismore
(1993), K. Hyland (1998), A. Adel (2006) u N.K. Ryabtseva (1992).

Hx. VYumeamc (J. Williams) paccmaTpuBaeTr MeETagucKypc Kak
CTIWJINCTHYECKHUE BAPUAHTHI M KJIIACCH(PUITUPYET MX HA TPU OCHOBHBIX THma: (1)
CpEICTBa BBIPAXEHUS COMHEHUS W SM]aTudeckue BhIpaKEHUS (HampuMmep,
perhaps ‘BO3MOXHO’, maybe ‘MoxeT ObITH’, clearly ‘oueBUIHO’, evidently
‘BHO’); (2) cpeacTBa CTPYKTYpUPOBAHUS TEKCTa (Hampumep, for one thing ‘nis
Havana’, to start with’ ‘4ToObl Ha4aTh’; fo come back to ‘“4ToObI BEpHYTHCS K’,
with regard to ‘0THOCUTENBHO K’); (3) aTpulOyTOpHI U YKa3aHUsI Ha pacCKa3zyuKa
(manpumep, according to ‘cornacHo’, claim ‘ytBepxnats’; I think ‘s nymato’, [
believe ‘s cuntaro’).

[Togxon B. Banae Konmna (W. Vande Kopple) no3Bosnisier paccMoTpeTs
CEMb Pa3JIUYHBIX TUIOB METAJUCKypca ¢ (PyHKIHOHANbHOU TOUkH 3peHus: (1)
TEKCTOBBIE COCAMHUTENH (HampuMmep, next ‘nmanee’, however ‘omgHako’); (2)
BBOJIHBIEC CIJIOBA-PACIpPOCTpPaHUTENN (Hampumep, in other words ‘apyrumu
cioBaMu’ U that is ‘To ecTb’); (3) Mapkepbl WULTOKyLUH (Harpumep, I hypothesize
that’ ‘s npeanonarato, 4to’, we claim that ‘Mbl yTBEpKJIaeM, 4To’); (4) MapKepsl
JIOCTOBEPHOCTH (Hampumep, may ‘MoxeT’, clearly ‘odeBunHO’); (5) Mapkepsl
aBTOpa BbICKa3bIBaHUS (Hampumep, according to James ‘cornacuo J[xeimcy’);
(6) ™apkepsl oOTHoOuIeHUs (Hampumep, surprisingly ‘ynuButenbHo’); (7)
KOMMEHTapuu (Hanpumep, most of you will oppose the idea that ‘60IbIIUHCTBO
u3 Bac OyZeT MPOTUB TOrO, YTO’).

A. Kpusmop (A. Crismore) mepeocMbICIMBAET U TNEpepacupeaeisieT
kinaccudukanuio B. Bange Kommia Ha 0CHOBE KOHKPETHBIX MPAarMaTHYECKUX
GyHKIIUN U pa3fenseT ux Ha JBe Oosee KpymHble kateropuu: (1) TEKCTOBBIM
METaJUCKypC: TEKCTOBBIE MapKepbhl W WHTEPIPETATUBHBIE MapKephl; (2)
MEXJIMYHOCTHBIA ~ METAIUCKYpC:  XCWKHA, MapKepsl  JOCTOBEPHOCTH,
aTpuOyTOPBI, MAPKEPHI OTHOIIICHUSI 1 KOMMEHTapHH.

Knaccupukanus K. Xaiinennma (K.  Hyland), ocHoBannas Ha
MparMaTUYeCKOM MOJIX0/I€, KaTEropu3upyeT METaJAUCKypC Ha JBa OCHOBHBIX
TUTIA: TEKCTOBBIH METAANCKYpPC W MEKIMYHOCTHBIA METATUCKYypC, a TaKkKe
JOTIOJIHUTENIPHO TOApa3eiseT ux Ha Oojee KOHKpeTHble nmoakareropuu: (1)
TEKCTOBBIA ~ METAAWCKYpC TPEACTABICH  MOJKATETOPUSMHU:  JIOTHYECKUE
COCIMHUTEIN, MapKEPHl CTPYKTYPHI, SHAO(POPHBIE MapKePHI, T0Ka3aTeIbCTBA U
BBOJIHBIC  CIIOBA-paclpOCTpaHuTend; (2) MEKINYHOCTHBIA METAIUCKYpC:
XEeH KA, SM(paTHIeCKue BRIPAKESHHU S, MAPKEPhI OTHOIIICHUS, MAPKEPhI IMIHOCTH.
N3-3a orpaHWYeHWi, BO3HUKIINX TIPH MPArMaTHYECKOM TPUMEHEHUU
takcoHomuu mMetaguckypea K. Xaitnenna (1998), noznnee crpykrypa um Oblia
YCOBEpIIEHCTBOBaHA, paclIUpeHa, W B HUTore cQPoOpMyJMpOBaHA Kak



MEKJIMYHOCTHAS MOJIEJIb METAIUCKypCca, KOTopas OyJieT MPOJIeMOHCTPUPOBAHA B
paznene 3.1.

Knaccupukammss A. Dpenb (A. Adel), ocHOBaHHAas Ha SI3BIKOBBIX
¢byukmusax P. SlkoOcoHa, genuT MeTaguckypc Ha aBa Tuna: (1) au4HBIMA
METAJIUCKypC: JUYHBbIE MecTouMeHus (Hampumep, [ ‘g, we ‘MbI’) WIH
CYyIIeCTBUTENbHBIC (Hampumep, the writer ‘aBTOp, Tucarenb’, dear reader
‘yBaykaeMblil unTaTensb’); (2) 0e3nuuHbli MeTagucKypc: GopuiecKue MapKepbl
(manmpumep, below ‘uuxe’, following ‘cnepyroniuii’), CCbUIKM Ha TEKCT/KOA
(mampumep, text ‘Tekct’, phrase ‘ppasa’), BBOIHBIE CI0Ba-pacHIpOCTPAHUTEIN
(manmpumep, briefly ‘xpatko’, i.e. ‘T.€.”) U METKU IUCKypca (Hapumep, mention
‘YHOMSIHYTB , put ‘IOCTaBUTH’).

H.K. Ps6uesa (N.K. Ryabtseva) kinaccupunmpyer MeTaaucKypc B paMKax
aKaJIeMUYECKOr0 JUCKypca Ha YeThIpe KOHKPETHBIX THUMA: 1) MEHTaJIbHbIC
nepdopMatuBsl; (2) onucaTeibHble (KOCBEHHbIE) MEHTaNIbHbIE TTep(OPMATHUBHI,
(3) ¢dukcupoBaHHBIE HMMEHHBIE TPYIIbI, COCTOSIIUME U3 OOIIEHAYYHBIX
CYIIECTBUTENbHBIX; (4) TuUnUuHbIe (HOPMYIBI, COCTOSIIIIUE U3 OOIICHAYYHOU
JIEKCUKH.

B Tperbem pasgene «Metadiscourse research from different
perspectives» (VcciaegoBanue weTaguckypca ¢ pa3HbIX TOUYEK 3pEHMUS)
paccMaTpUBAIOTCS  MEXKIUCUUIUIMHAPHBIE  HCCIEIOBAHUS  METaJUCKypca:
coyuanvroe e3aumooeticmsue. E. Goffman, D. Schiffrin u J. Rossiter;
dyuxyuonanvnocmu: A. Adel u A. Crismore; npaemamuyeckyio nepcnexmugy: E.
Ifantidou, J. Beauvais u K. Hyland, P. Kumpf; pumopuueckyro nepcnexkmusgy: A.
Crismore, T. Conley u L. Flower; ncuxonunesucmuuecxyro nepcnexmusy: E.
Keller u D. Carrico.

B nocnennem pasnene «Metadiscoure and rhetoric» (Meranuckypc u
pUTOpPUKA) OOCYKIAIOTCS PUTOPUUYECKUE OTHOIIEHUS MEXKy METAIUCKYPCOM U
pUTOpUKON. MeTagucKypc — 3TO JIMHTBUCTUYECKUH HHCTPYMEHT, KOTOPBIN
OTpaXaeT KOMMYHUKATUBHbIE HAMEPEHUSI aBTOPOB, CTPYKTYpHUpPYsS HUJIEU C
YYETOM BOCTIPUSITUS Ay IUTOPUEHN, YCUITUBAET COTIACOBAHHOCTh, BOBJICYEHHOCT,
AMUCTEMUYECKYI0  OMNPEACIICHHOCTh U YOEQUTENbHOCTh, COTJacysichb C
PUTOPUYECKUMH TPU3BIBAMH: JIOTOCOM (SICHOCTBIO apryMEHTalllH), 3TOCOM
(aBTOpOM, aBTOopuTeTOM) u madocoM (BOBICYEHHOCThIO ayauTopuu). B
JTUCCEPTAlMOHHOM HCCIIEIOBAaHUM M3y4aeTcsi pPOJb METaaucKypca B Tpex
PUTOPUYECKUX CTPATETHSIX: PUTOPUYECKOrO HArHETaHWs (KMCIOJIb30BAaHUE
Hapeyui C CEMaHTUKON OMNPEeeNIEHHOCTH U MaKCUMM3aTOPOB MJIs YCUJICHUS
YTBEPXKJEHUM),  XEKUpPOBaHUS  (UCMONB30BAaHUE  XEKUPOBAHUS IS
OCTOPOKHOM apryMeHTalluM) W BBIPAXEHUS AaBTOPCKOM HJIEHTUYHOCTH
(Mcnonb30BaHUE CAMOYIIOMUHAHUM 11 YCTAHOBJICHUSI MPUCYTCTBUS aBTOPA).
OTH CTpaTeruu MPeACTaBIAIOT COO0M KOHKPETHbIE MPUMEHEHHUS MOIKATEropuid
METaJIUCKypca B aKaJIEMUYECKOM MHUChME.

B raase II «English for academic purposes» (AHMIUNCKUMN SI3bIK IS
akajeMuyeckux 1enei) 6 nepeom pazodene «Definitions of English for
academic purposes» (IToHsaTHE aHTTUHCKOTO SA3BIKA JJIS aKaAEMUUECKUX eI )

10



paccMaTpUBAIOTCS  Pa3fMYHBIE OMNPENENICHHUs] aHTJIMICKOro  si3blKa  JJIs
akanemuyeckux uene (mamee EAP). R. Jordan (1997) cuwuraer, uTtoO
UCCIIEIOBAHUS aKaJEeMUYECKOT0 aHIJIMHUCKOTO MOXHO pa3/eliuTh Ha JIBE
OCHOBHBIX IPYIIIbL: AH2AULCKUL 015 0OUWUX AKAOeMUYECKUX Yelell U AHSAULLCKULL
01151 cneyuanvhvlx akaoemuueckux yeneu. llepBasg rpymma ucciaeI0BaHUM
cocpenoraunBaeTcss Ha oOmux acnektax EAP u HampaBieHna Ha pa3BuTue y
CTyJICHTOB YCTHBIX M THCHbMEHHBIX KOMMYHHKATUBHBIX HAaBBIKOB IS
npodeCCUOHANIBHOTO  OOyYeHHUs, TaKUX KakK MPOCIyIIMBAHHE JICKIIHM,
KOHCHEKTUPOBAHUE, BBHIMIOJIHEHUE JIUTEPATypHOro 0030pa, akKaJIeMUYeCKUi
OTUEeT U aKaJIeMUYeCKoe MUChMO. BTopas rpynmna uccieoBaHui aKIeHTUPYETCS
Ha W3YYCHHM aKaJIeMHUYECKOrOo S3bIka B KOHKPETHBIX CIHEHHAIBHOCTSIX
(HampuMep, TMHTBUCTHUKA, COLUOJIOTHS), UTO BKJIIOUAET CHEIUATIBHYIO JIEKCUKY,
IrpaMMAaTUKY, >KaHPbI U T.1.

K. Hyland u L. Hamp-Lyons onpenensitor EAP kak «uccienoBanue si3bika
u o0ydeHHe, OpPHEHTUPOBAHHOE HAa KOHKPETHbIE KOMMYHHKATHUBHBIC
MOTPEOHOCTH U MPAKTUKU OMPEICTICHHBIX TPYIIN B aKaJEMUYECKUX KOHTEKCTaX.
DTO o03Ha4aeT, 4YTo OOy4YeHHWE OCHOBBIBAETCS HA TMOHMMAHUU KOTHUTHBHBIX,
COIIMATBHBIX U  A3BIKOBBIX TpPeOOBAHUN  KOHKPETHBIX  aKaJeMUYECKHUX
JUCHUIUIMH. DTO BBIXOJUT 32 PaMKHU MOATOTOBKHU y4YalllMXCS K M3YYEHUIO Ha
AHTJIMIICKOM SI3bIKE M CO3Ja€T HOBBIE BHJBI TPAMOTHOCTH: OO€CHe4YrBaeT
CTYy/ICHTOB KOMMYHUKATUBHBIMU HaBBIKAMHU [JII y4acTUs B OMNpPEICICHHBIX
aKaJeMUYECKHUX U KyJbTypHBIX KoHTeKcTax» [Hyland, Hamp-Lyons 2002: 2].

R. Scarcella ompenenser EAP kak «pa3sHOBUIHOCTb WA PETUCTP
AHTJIMIICKOTO $3bIKAa, HUCIOJB3YEeMbIM B MpOo(EeCcCHOHANIBHON auTEpaType Hu
XapakTepu3yromuics crnenu@uuecKkuM JUHTBUCTUYECKUMU OCOOEHHOCTSIMH,
CBSI3aHHBIMHM C aKaJeMUYECKUMU aucHuIinHamMuy [Scarcella 2003: 9].

N.X. Wei yrBepxknaet, uto «EAP siBisieTcss B OCHOBHOM MOAKaTErOpHUeit
AHTJIMIICKOTO A3bIKA, BApUAHTOM aHTJIMIICKOTO, UCIIOJIb3YEMbIM
aKaJIeMUYECKUMHU DJKCIepTaMH [JiJii KOHCTPYUMPOBAaHUSI 3HAaHWUM, OOMeHa
nH(opMalen u pacupocTpaHeHus MpohecCUOHANBHBIX aKaIeMUUYECKUX 3HAHUM
JUISL pa3BUTHS UX JUCHMIUIMH, YYaCTHUKAMU JUCKYpCa KOTOPBIX SIBJISIIOTCS
y4eHble ¢ NMpo(eCCHOHAIBHBIMU AUCIUIUIMHAPHBIMU 3HaHusMU» [Weil 2016:
267].

F. Jiang yka3biBaet Ha TO, uT0 «EAP HMCXOAUT U3 TEKCTOB, HAMMCAHHBIX
M3YYalONIMMU aHTJIMUCKUN S3BIK UITK SKCIIEPTAMU, U ONTUCHIBAET UJIU CPABHUBAET
JUHTBUCTUYECKUE  XapaKTEPUCTUKH, JKAHPbl W  MPAKTUKH  JAHCKypca,
paznensemMble  IEJIEBBIM  JIUCKYPCHUBHBIM  COOOIIECTBOM, Ha  OCHOBE
AMIIUPUYECKUX NaHHBIX. [{enp 3akimrouaercss B MOBBIINICHUU YPOBHS BIAJCHUS
CTy/JICHTaMU JaHHBIX >KAHPOB U PUTOPUKH, B TOM, YTOOBI OHU MOHSUIM LETb U
KyJbTYpy aKaJeMHU4YeCKOro OOIIEHHUs, TaKUM 00pa3oM, 4TOObI OHU CMOIJIH
MHTETPUPOBATHCS B IUCKYPCUBHOE COOOMIECTBO MUCIUIUIMHBI, K KOTOPOH OHH
MpUHAJJIekKAT, U  CO3/laBaTh  CBOI  COOCTBEHHYIO  aKaJIeMHUYECKYIO
UIeHTUYHOCTHY [Jiang 2019: 11].
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Bropoii pa3gea «Characteristics of English for academic purposes»
(XapakTepuCTHUKU aHTJIUUCKOTO SI3bIKA ISl aKaJIEMUYECKUX 11eJIei) OMUChIBAET
xapaktepuctuku EAP, nznoxennsie B padorax C. E. Snow & P. Uccelli (2009)
u K. Hyland (2017). C.E. Snow u P. Ucceli knaccuduuupoBaiu OCHOBHBIE
nuHreuctudeckue ocoobenHoct EAP (cMm. tabnuiy 1) [Snow & Ucceli 2009:
118-121].

TaGJmua 1. JIMHrBUCTHYECKHE O0COOEHHOCTH AHIJIHHACKOIO SI3BIKA AJI aKaJJeMHI4YeCKuX

meaen
1. MeXITMYHOCTHOE OTHOIICHUE: OTCTPaHEHHOES/BOBICUCHHAS ABTOPCKAS TTO3UIIHS

2. 3arpyKeHHOCTh HH(OpManueil: KpaTKOCTh U IJIOTHOCTb

3. Opranuzanus nHGOPMALUU: CTPYKTYpa; MPU3HAKH OPraHU30BAHHOTO JHCKYpCa; aBTOHOMHBIN
TEKCT; MOIIaroBas JOTHYECKasi apryMeHTalus1/pa3BUTHE, TUIOTHASL CTPYKTYpa

4. BplOop JNEKCHKH: BBICOKOE JIEKCHYECKOe pa3zHooOpaszue; (opManin3oBaHHBIE/BEIPAKCHHS
BBICOKOTO PETHCTPa; TOUHAs U a0CTpaKTHAs/TeXHUUECKasl JISKCHKa

5. IlpencraBieHHass COIJIACOBAaHHOCTB: CIIOXKHAs/COTJIACOBaHHAsA TI'paMMaTHKa; KOMIAKTHas
rpaMMaTHKa; a0CTPAaKTHBIC IOHSTHUS KaK CYOBEKTHI ICHCTBUS

6. Bnagenue >xaapoM: y4eOHBIE KaHPbI; CICHHATHN3NPOBAHHbBIC KaHPHI

7. Crpareruu pacCyXIeHHH: KOHKPETHBIE pAacCyXICHHS, ACCOLMHMPOBAHHBIE C OOy4YeHHUEM;
JUCHUITNHAPHO-OPUEHTUPOBAHHBIC PACCYKICHHUS

8. 3HaHWE 0 UCUUILTHHE: CBSI3M A0CTPAKTHBIX MOHSATHI M UX OTHOIICHHS; TAKCOHOMUSI KOHKPETHOM
JUCLUUILTIHBI ¥ CYIIHOCTHBIE OTHOIIEHHS; HOCTPOCHUE HAYYHON JHCHUILTHHBI

K. Hyland [Hyland 2017: 26] Bwimenser BoceMb OCOOEHHOCTEM,
ommmyaromux EAP ot moBcegHeBHOro anriuiickoro: (1) Oomee deTkoe
M3JI0KEHUE CTPYKTYPHI U 11eTH; (2) UCTI0JIb30BaHKE OOJIBIIIETO KOJUYECTBA IUTAT
JUTsL TIOAIEP>KKU aprymeHToB; (3) ¢dokyc Ha AEHCTBHS, a HE Ha aKTOpOB; (4)
MUHUMU3AIUS B UCIOJB30BAHUU PUTOPUUYECKUX BOIMPOCOB; (5) TEHAEHIHUS K
M30€XKaHUI0 OTCTYIUIEHUH; (6) OCTOPOKHOCTD B BBIIBUKEHUU YTBEPKIAEHUM; (7)
MpPECTaBICHUE MPOIIECCOB Uepe3 CYIECTBUTENbHBIE; (8) YEeTKOe OmucaHue
[IarOB B apTYMEHTE U CBSA3U MEXKY MPEATIOKEHUIMHU.

Tpernit paszgea «Methodologies in English for academic purposes»
(MeTomonmorusi aHTIMHCKOTO S3bIKA JIJISl aKaJIEMUUECKUX 11eJIei) MPeIOCTaBIseT
NOAPOOHBIE PACCMOTPEHHUST paldOT CIEAYIOIMIMX HaMpaBICHUI: >KaHPOBBIM
aHAJIN3, AQHAJIN3 aKaJEeMHUYECKOTrO JHUCKypCa, KOPILYCHBIE MCCIIEIOBaHUs,
KPUTHYECKUN TUCKYpPC-aHAIN3, KOMMYHUKATUBHBINA CUHTAKCHUC.

I'maBa III «The use of rhetorical strategies of metadiscourse in the
academic writing of Chinese EFL learners and experts» (Mcnons3oBanue
PUTOPUYECKUX CTPATETHil METaAUCKypCca B aKaJIeMUYECKOM MUChbME KUTAUCKUX
CTY/JI€HTOB-MaruCTpaHTOB U SKCIEPTOB-JIMHIBUCTOB) IMOCBSIIEHA pe3ybTaTaM
UCCIIEIOBAHUS], aHAJTUTUYECKUM JJAHHBIM U 00CYXKIEHUIO pe3yabTaToB. Ilepeuvtit
pazoen «Research methodology» (MeToaonorust uccieoBaHus) HAUMHAETCS C
noApoOHOro 0030pa METOJ0JIOTUU UCCIEOBAHMS U MaTepuala UCCle0OBaHMUs.
B rnaBe npoBoasATCS OTJEIbHBIE UCCAEIOBAHUSI METATUCKYPCUBHBIX PECYPCOB,
MOCBSILICHHBIE CTPATETHUSIM PUTOPUYECKOr0 HarHeranus [Mwummap 2019],
cTpaterusiM xeukupoBanus [Xainmana 1998; Bacc 2017] u cmnocobam
BBIPAKEHHUS aBTOPCKON UIACHTUYHOCTH MUJIU CAMOYIIOMUHAHHUS B aKaJIeMUYECKUX
paboTax MaruCTpaHTOB U KCIEPTOB-TUHTBUCTOB [ Xainanyg 2005].
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Bo emopom pazoene «Rhetorical hype in academic writing:
Investigation of certainty stance adverbs and maximizers» (Puropuueckoe
HarHeTaHHWE B aKaJIEMUYECKOM JIUCKYPCE: UCCIEA0BAHNE HAPEUUI C CEMAaHTUKOM
YBEPEHHOCTH M MAaKCHUMHU3AaTOPOB) PACCMOTPEHBI CTPATETUU PUTOPUUYECKOTO
HarHeTaHWs, IPOAHAIU3UPOBAHO MCIIOJIIB30BAHUE HAPEUNH C CEMaHTUKOU
YBEPEHHOCTH W MakcUMH3aTopa fully ‘OJHOCTBIO’ B aKaJE€MUYECKOM MHCbME
MarucTpaHTOB M JKCHEPTOB-JIMHIBUCTOB. Hamm pe3ynapTaThl MOKa3bIBAIOT
pa3zHoo0pa3ue B UCIOJb30BaHUU HAPEUHil C CEMAaHTHUKON YBEPEHHOCTH B TEKCTAX
aKaIEeMUYECKOr0 IMChMA MAruCTPAHTOB, OJHAKO YacTOTa HCIIOJIb30BAHUS
Ka)XJIOT0 JIEKCUYECKOI'O JIEMEHTA HE COOTBETCTBYET IOKA3aTENIAIM JKCIEPTOB-

JIMHTBUCTOB.
Taboauna 1 CTaTHCTHKA HCIOJIb30BAHUS HAPEYNH C CEMAHTUKOI YBEPEHHOCTH

Hapeuus CLMA_C ILJA_C el Significance (p)

€ CEMAHTHKOI YBePEHHOCTH RF SF RF SF square

actually ‘daxtuuecku’ 234 29.07 160 19.94 13.68 0.000 ***

clearly ‘acuo’ 156 1938 200 24.92 -5.57 0.018 *
obviously ‘oueBuaHO’ 87 10.81 41 5.11 16.39 0.000 ***
really ‘neiicTBUTENBHO’ 64 7.95 93 11.59 -5.45 0.020 *

indeed ‘nevicTBUTENBEHO’ 40 4.97 149  18.57 -63.20 0.000 ***
certainly ‘KOHEYHO’ 19 2.36 42 5.23 -8.74 0.003 **
definitely ‘onpeneneHHo’ 18 2.24 11 1.37 1.67 0.196
absolutely ‘abcomoTHO’ 11 1.37 2 0.25 6.20 0.013 *
fundamentally 4 0.50 13 1.62 -4.79 0.029 *

‘hyHIaMeHTaITBHO’

admittedly ‘npu3HaHHO’ 2 0.25 3 0.37 -0.20 0.652

BCEro: 635 78.89 714  88.97 -4.87 0.027 *
IIpumeuanue: «RF» o3navaer «cwipas yactora»; «SF» o3Havaer «crangapTusnpoBanHas yactora (Ha 10 000)»;
CHUMBOI «-» OTpaKacT HECAOCTATOYHOC HMCIOJIb30BaHUC Hape‘lI/Iﬁ C CEMaHTHKOU YBCPCHHOCTHU MaruCTpaHTaMun-

KHATalllaMy, W3y4aloUIMMH aHTJIMICKUAN S3bIK, 110 CPaBHEHHIO C JKCIEPTaMH, OMYOJMKOBAaBIIUMH CTaTbd B
MEXXAYHAPOAHBIX XKypHajax; «*» ykaszplBaeT Ha craTucTideckyto pasnuiy (0,01 <p < 0,05); «**» yka3siBaer Ha
3HAUUTENbHYIO0 craructuieckyto pasaumy (0,001 < p < 0,01); «***) yka3siBaeT Ha Ype3BHIYAHO 3HAYNMYIO
cTaTucTHYeCKy¥0 pazHuiy (p < 0,001).

Cornacno Tabnuie 2, B 1EJIOM MaruCTpaHThl JEMOHCTPUPYIOT Ooliee
HU3KYI0 CTaHIAApTU3UPOBAHHYIO 4YacTOTY HCMOJb30BAaHUS  Hapeuwit C
CEMaHTHKON YBEPEHHOCTHU MO CPABHEHUIO C IKCIIEPTAMU-TUHTBUCTaAMU, CIEAYET
OTMETHUTh, UTO MEXKTY JIByMs KOPITyCaMH OTMEUAIOTCS CTATUCTUYECKU 3HAUYUMBbIE
paznuuus. OTau4us B 4acTOTE HUCIOIb30BaHUSI CJIOB YKAa3bIBAaIOT HA TO, YTO
MAruCTPaHThl OBJIAJICJIA KAaTETOPUEW HApeYuid C CEMAaHTHUKOW YBEPEHHOCTH,
OJIHAKO YPOBEHb UX BIIQJICHUS BapbUpyeTcs. B 4acTHOCTH, y MarucTpaHToB U
AKCHEPTOB-JIMHTBUCTOB 3aMETHBI 3HAUUTENIbHBIE Pa3INYMsl B HCHOJb30BAHUU
OMpENENICHHBIX Hapeuuil, Takux Kak clearly ‘scHo’, really ‘neWcTBUTENBHO’,
absolutely ‘abcontoTHO’ ¥ fundamentally ‘byHnaMeHTaNbHO .

AHaJIi3 BBICOKOYACTOTHBIX HAPEUUH, TAKUX Kak actually ‘Ha camoM nene’
u clearly ‘ACHO’, pa3bsICHAET CUHTAKCUYECKUE BapUallUM y MarucTpaHTOB U
AKCHEPTOB-JIMHTBUCTOB B TMepejadye TUNepOOJUYEeCKON PUTOPUKHU; MPU ITOM
MarvucTpPaHThl MPOSIBISIOT MPEANOYTEHUE K BBIOOPY KOHCTPYKIHMN aKTUBHOIO
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3aJiora B COYETAHWU C MEHTAJIbHBIM TJIAarojioM, 3KCIEPThl — MPUJIEPKUBAIOTCS
KOHCTPYKIIUHM ITACCUBHOTI'O 3aJI0Ta:

(1) “...the linguistic resources they had known at a receptive level were
actually used to achieve a goal in a real-life situation.” (ILJA_C)

(2) “According to this metaphor, some linguistic expressions actually
reflect the distinction between setting and participants.” (CLMA_C)

OTOT (HEHOMEH MOXXHO OOBSCHHUTHh KYJIbTYPHBIMH U aKaJIeMHYCCKUMU
HOPMaMH, PacrpOCTPAaHEHHBIMH B KUTAWCKOM W B aHTJIMMCKOM KOHTEKCTaX.
Bo3MoXkHBIE MPUYMHBI 3aKIIOYAIOTCS B TOM, YTO KUTAWCKOE aKaJeMUYeCKOe
MHUCHMO XapaKTepU3yeTcs TCHICHIIUEHN K SICHOCTH U IPSIMOTE, YTO COOTBETCTBYET
WCMOJIb30BAaHUIO CTPYKTYp akTtuBHOro 3aiora [Xu 2019]. KoncTpykunun
AKTUBHOTI'O 3aJI0Ta MO3BOJISIIOT KUTAICKUM aBTOPAM YETKO CBSI3bIBATH JEUCTBUE U
CyOBEKTOB, YTO MPHUAAET TEKCTY MPOCTOTY U MPO3PAUYHOCTb, B TO BpPEMS Kak
HOPMOM  aQHIVIMMCKOTO  aKaJeMHYECKOTO TMHChMa, OCOOEHHO B  TaKHUX
TUCITUIUINHAX, KaK JIMHTBUCTHKA, SIBISICTCS TMPEANOUYTEHUE KOHCTPYKIIHSIM
naccuBHoro 3ainora [Hinkel 2004]. CtpykTypbsl macCMBHOTO 3ajiora MPUIAIOT
HAy4YHOMY TEKCTy XapakTep OOBEKTUBHOCTU U OTCTPAHEHHOCTH M MO3BOJSIOT
aBTOpaM MOJYEPKHYTh CEMAHTUKY JEUCTBUS WU Mpoliecca, yopaTh akIEHT C
CyObeKTa, BBITIOITHSIONIETO AEHCTBHE.

. The mental verb collocations followed by experts were predominantly
collocated in passive voice (75%) and in active voice (25%).

e.g., “In some cases, this heterogeneity has a reason because quite
different objects of study are actually indicated under the same label
of ‘keyword’.” (ILJA_C)

setually I Objectivity and detachment [l Focus on the action or process

While the mental verb collocations utilized by Chinese EFL learners
mostly employed in active voice (83%) and in passive voice (17%).

[em———————
| S ——

e.g., “...this sentence actually indicates a specific moving relationship
for trajectory and landmark.” (CLMA_C)

i clarity and directneSS ----------- Attribute aCtions to SUbjeCts B

Pucynok 1. Poss Hapeuns actually ‘pakTnyeckn’ B KOHCTPYKIHUAX C MEHTAJbHBIMHU
rJaroJiaMu B CTPATerny PUTOPUYECKOT0 HATHETAHMSA: CHHTAKCHYeCKHe MOJeJIM B
ILJA_Cu CLMA_C

Kpome ToOro, maructpsl 4acTo CBSI3BIBAIOT Hapeuue clearly ‘scHO’ C
MECTOUMEHHUEM if, B TO BPeMsI KaK dKCIEPTHI YIOTPEOISIOT ¢ HUIM KOHKPETHBIE
CYyIllECTBUTEINbHbIC: the figure ‘pUCYHOK’ Uiu the table ‘Tabnuna’:

(3) “It also shows clearly about what kinds of words appear frequently in
government documents.” (CLMA_C)

(4) “The figures clearly show that the differences between Danish and
English lectures are not due to a few haphazard instances in our sets of lectures.”
(ILJA_O)
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DTO pacxoJIeHUE YKa3bIBaeT Ha HEMOJIHOE MOHUMAaHHE MarucTpaHTaMH
aKaJIeMUYECKUX YCIOBHOCTEH M MEXIUYHOCTHOW (yHKIIMU Hapeuus clearly
(4 b
SICHO .

~ Expert writers tend to collocate “clearly” with concrete referents (80%)

e.g., “The figures clearly show that the differences between Danishi
and English lectures are not due to a few haphazard instances in our !
sets of lectures.” (ILJA_C)

mm—————————

Clearly -

Learners frequently pair “clearly” with the generic pronoun “it” (79%)

e.g., It also shows clearly about what kinds of words appear frequently
in government documents.” (CLMA_C)

Pucynok 2. Poss Hapeunsi clearly ‘sicHO’ B cTpaTernu puTOPUYECKOr0 HATHETAHUS:
moaenau coyeraemoct B ILJA_ Cu CLMA_C

Uto kacaeTcss MakCuMHU3aTopa fully ‘TIOTHOCTHIO’, HAIl AHAJIU3 BBISBIISIET
3aMETHBIC BapHallid B MOJEISIX €ro  KOJUIOKAlluh, CEMaHTHYECKUX
MPEANOYTCHUSX U BHIOOPE CEMAHTHUYECKOW MPOCOAMU B 000UX Kopiycax (cMm.

Tabnuiel 3 u 4.).
Tabnmuma 3. ®opmyna HCHOAb30BaHUS HapeuMs fully ‘IOJHOCTBIO’ B CTaThAX
MEKTYHAPOAHBIX HAYYHBIX JHHTBHCTHYECKHUX KYPHAJIOB

require to ‘TpeOOBaTh’, understand ‘IOHATS’,

needed to ‘Hyxpnatbcs’, develop ‘pa3BuTh’,
Collocation / enable to ‘mo3BoOIATH’, OP. grasp ‘yCBOUTB, IIp.
Coueranust explained ‘00bsicHEHO’,

be, is, are, was /

supported ‘nopnepxxaHo’
IJIaroJIbI-CBSI3KHU \pp AJED: ,

acceptable ‘npuemnemo’, np.

infinitive phrases
‘UHQUHUTHBHBIC mental verb / MEHTaNBHBIN T1aT0J
KOHCTPYKIMH fully

‘TOJIHOCTBIO” | passive forms of lexical verbs
pertaining to communication, action,

Colligation / occurrence, and evaluative
Oo0benHeHNs be-verbs / rnaronsr, adjectives /
COYETAIOLIHECS C MACCUBHBIC (POPMBI TCKCHUCCKHUX
[JIaroJIoM-CBSI3KOH OBITh [JIaroJioB, OTHOCSIIMXCS K

OOIIIEHHIO, IEHCTBUIO,
BO3HUKHOBEHHUIO U OLIEHOYHBIM
MPUIAraTeIbHbIM

the author intends to convey the idea that when engaging with complex theories

or data, it is crucial to approach them with a comprehensive and thorough mindset
Semantic / aBTOp CTPEMHTCS JOHECTH UACIO O TOM, UTO MPH PadOTE CO CIOKHBIMU

preference / TEOPHSIMU MJIH JAHHBIMU KpaiiHe Ba)KHO MCIOJIh30BaTh KOMIICKCHBIHM MOIXO0/

Cemantnueckoe | the theory or data is thoroughly explained, substantiated, and appropriately

NpeAnoYTeHnne accepted, aligning with the intended state of the author / Teopust nim nanubIe
TIIATENILHO OOBACHEHBI, 000CHOBAHBI M HA/AJICKAIIUM 00pa30M MPHUHSATHL,
COOTBETCTBYSI MPEJIaraéMOMY aBTOPOM YTBEPIKICHHUS

with a positive and commendatory tone / ¢ MO3UTHBHON U BOCKIULATEIBHOM
MHTOHAIMER
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Semantic prosody
/ CemanTH4YeCKAS
MPOCOTUs

objective and positive semantic prosody / 0ObEeKTUBHAS U MOJIOKUTEIIbHAS
CeMaHTHUeCKast IPOCOANS

Tabimna 4 ®opmyna HCHOJB30BAHMS Hapeuyusi fully ‘MOMTHOCTBIO’ B MarucTepCKHX
AUCCEPTALUAX KHTAWCKHX CTYAEHTOB, M3Y4YalOIUMX AHIVIMACKUH $A3bIK Kak
HHOCTPAHHBIN

MO/JIaJLHEIC understand ‘TIOHATE’,
TJ1aroJIbl can, explain ‘00OBICHATD’
. could, may, will reflect ‘oTpakaTh’
Collocation / - May, ﬂ . P =5
utilized ‘ucnonp3yemslii’,
Coueranusi . . o
be, is, are, was / reflected ‘OTpakeHHBIIH,
[JIArOJIbI-CBA3KU grammatical ‘rpaMMaTHUYeCKuil’,
consistent ‘IOCJIeI0BaTEIIbHBINA’
modal verb /| fully communication, mental or existence verbs /
MOJAJIbHBIC ‘MOJTHOCTBIO’ | KOMMYHUKAITUOHHBIC, MCHTAILHBIC WU
TJIarOJIbl TJIArOJIbI CYIIECTBOBAHUS
.. assive forms of lexical verbs pertaining to
Colligation / be-verb / p S . p &
communication, action, occurrence, and
O0beaquHEeHHsI | TJIaroJjbl, . ..
evaluative adjectives / maccuBHbIE QOPMBI
coueTaloImuecs ¢
JIEKCHYCCKHMX TIJIaroJIoB, OTHOCSIIUXCS K
rJ1arojaoMm- .
N OOIIECHUIO, MEHCTBHUIO, BOSHUKHOBCHHIO U
CBSI3KOM OBITH
OIICHOYHBIM MPIJIATaTeIbHBIM

learners’ subjective desire for a thorough interpretation of theories and
understanding language nuances / CyObEKTMBHOE CTPEMIJICHHE YYalluXcsl K
TOJIKOBAHHUIO TEOPHI U TOHUMAaHHIO SA3BIKOBBIX HIOAHCOB

Semantic . oy - —
preference / something to be fully utilized and reach expectation state and generalizations or
Cemantuueckoe | potential variation in their understanding of specificity and accuracy in
T academic writing / TO, 4TO JTOJDKHO OBIThH MOJHOCTHIO MCIIOJIE30BAHO M TO, YTO
MOXET TIOMOYb JOCTUYb OXHIAEMOTO COCTOSHHA M OOOOIICHWH WM
MOTEHIHMANBHOTO HM3MEHEHHs M TOHUMAaHUSl CHelM()UKA M TOYHOCTH B
aKaJIEMHUUECKOM IHChME
Semantic a positive and affirmative stance / mO3UTHBHAS M YTBEPAUTEIbHAS TO3UIIHS
prosody / . o\ .
objective and positive semantic prosody / oObeKTHBHAs M TOJOXKHUTEIbHAS
CemaHnTHYeCKasA
ceMaHTH4ecKas IPOCOANs
NpOCcoausi

OTa TEHAEHLHS MOXET OBITh CIEICTBUEM BIUSHUA HWHTEPPEPEHLINH
POJIHOTO SI3bIKA U OTPAXaTh OCOOEHHOCTH Pa3BUTHS MEXKbA3BIKOBOTO OOIICHUS
CcTyneHTOB. UTO Kacaercs CEMAHTHYECKMX IPEANIOYTEHHM, TO MaruCTPaHTHI
CKJIOHHBI YCUJIUBATh CBOM CyOBEKTUBHBIE JKEJIaHUS IOJTHOCTHIO BIIaJIETh TEOPHEH
YU TOHMMAaTh TOHKHE S3BIKOBBIE 3HAYEHUS, TOTJA KaK DKCIEPTHI CKIOHHBI
MOIYEPKUBATh CBOE OTHOILIEHHE K 00CYKIa€MOI TEOPUU WM TAHHBIM.

B mpemwvem pazoene «Hedging strategy in academic writing: An
investigation of lexical verbs» (CtpaTerus xelKupoBaHus B aKaJIeMUYECKOM
MUCbME: HCCIIEJOBAHUE CMBICIOBBIX TIJarojoB) pacCMOTPEHbI TJIarojibl C
CEMaHTHKOM pacCyXACHUS, IUTUPOBAHUSA U CEHCOPHBIX IJIarojIoB HA MaTepHUae
IBYX KOPIIyCOB JTaHHBIX.

Urto Kacaercs TIJarojoB C CEMAaHTHKOM pACCYKICHMS, MaruCTPaHTBhI
JEMOHCTPUPYIOT KaK CXOACTBO C  OJKCIEPTaMHU-JTMHIBHUCTAMHM B  HX
UCIIOJIb30BAaHUU, TaK U CYLIECTBEHHBIE pa3nyusi, OCOOCHHO B 4YacTOTE€ U
KOHKPETHOM BbIOOpe (cM. Tabmuity 5).
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Tab6uamnna S. PacnipenesieHne 4aCTOTHOCTH YIIOTPeOJICHHUS IJIAr0JI0B ¢ CEMAaHTHKOM
paccyxkaeHHus B IBYX KOpIIycax

InaroJbl c CLMA _C/ ILJA _C// Log-likelihood / Significance(p)
CEeMAHTHKOI Kopiyc KopIyc Jlorapupmuyeckass / 3HAYNMOCTH
paccyKIeHns MAarucTepCcKux Hay4YHBIX 3HAYUMOCTH

JAUCcepTalui crarei

RF TPM RF TPM
indicate ‘ykazpiBath’ 492 62846 611  782.43 -13.17 0.000
consider 325 415.14 612 783.71 -90.07 0.000
‘paccMaTpuBaTh’
suggest 224 286.13 541  692.79 -136.21 0.000
‘mpequiararp
propose 155 197.99 69 88.36 33.67 0.000
‘mpeyiarats’
think ‘oxunars’ 131 167.33 318 407.22 -80.78 0.000
expect ‘0XUIATH’ 115 146.90 207  265.08 -26.89 0.000
believe ‘BepuTnp’ 91 116.24 156  199.77 -17.47 0.000
argue ‘CIOpUTD’ 30 38.32 252 32271 -200.36 0.000
claim ‘yrBepxnarp’ 30 38.32 87 111.41 -29.13 0.000
doubt ‘comneBatbesi’ 5 6.39 5 6.40 -0.00 0.997
contend 3 3.83 11 14.09 -4.88 0.027
‘yTBEpXKIaTh’
speculate 2 2.55 10 12.81 -5.84 0.016
‘CIIEKYIMpPOBATH’
Bcero: 1603  2047.59 2879 3686.79 -371.57 0.000

HpI/IMe‘laHI/IeZ «RF» o3nagaer «CBIPYIO 4YacCTOTY», NPCACTABJIAIOLIYTO (I)aKTI/I‘ICCKOC KOJIMYECTBO JICKCHYCCKHX
TJ1arojioB B Ka)l(ﬂOﬁ KaTeropuu B KOpITycCe. «TPM» o3HadaeT «4acTOTHI B TOKEHAX Ha MUJUIMOH», YTO YKa3bIBACT
Ha 4YacCTOTYy JICKCMYCCKHUX IJIaroJIOB HA MWJUIMOH CJIOB. «-» YKa3bIBACT HAa HEAOCTATOYHOC HCIIOJb30BaHUC
XCIKUPYIOMNUX JICKCUYCCKUX TJIAroJIOB B KOPIYCEC MAaruCTCpCKux Z[HCCCpTaHI/Iﬁ KUTaUCKHX CTYACHTOB-
MaruCTpaHToOB, H3y4YarOlIuX AHTTIHMCKHMI S3BIK KAk PIHOCTpaHHLIﬁ, YTO MO3BOJIACT HNPCAINOJIONKHUTL, YTO I3TH
TJIaroJjibl UCTIOJIb3YHOTCA PCIKE IO CPABHCHHUIO C aHAJIM3UPYCMbBIM KOPITYCOM crareii u3 MCKAYHAPOAHBIX HAYYHBIX
JIMHTBUCTUYCCKUX KYPHAJIOB.

[Ipu mocTpoeHUU CTpATeTUM XEIKUPOBAHUS I COXPAHEHUs] HAy4YHOU
OOBEKTUBHOCTH HCMONB3YIOTCA O€3JIUYHbIe KOHCTPYKUMH. (OTMEYEeHO, YTO
YacCTOTEH BBIOOP OMpEEICHHBIX KOHCTPYKIUN (Hampumep, It is suggested that
‘mpeanoiaraeTcsi, 4yTo’), Ha KOTOPBIM MOBIHUSIIM KHUTANCKHE aKaJgeMUYeCKUe
HOPMBI, YTO YKa3bIBA€T KaK Ha OCO3HAHHE aBTOpaMu OOBEKTUBHOCTH, TaK M HA

UX CTaTyC HOBHYKA B aKaJleMHU4ecKoM nucbme (cMm. Tabnuity 6).
Tabamna 6. CoBMecTHBIe MOSAABJICHHMSA B JABYX Kopmycax (mepBasi U BTOpPasi MO3HIUS
cjieBa) suggest / suggests / suggested that ‘npenyaratb/npeiaratb/npeiaratb, 4ro’

CLMA_C / xopmyc Frequency / ILJA C/ xopnyc HAy4YHBIX Frequency /
MarucTepCcKux YacToTHOCTH crarei YacToTHOCTH
JAuccepTanuii

It is  suggested that 16 the  results  suggest  that 11
‘IpeanonaraeTcs, 4ro’ ‘pe3ynbTaThl NPEANoaratoT, 4To’

he suggests/suggested that 7 the findings suggest that ‘BBIBOJIBI 9
‘OH npesoiaraet / HpeNoararoT, 4To’

TPEIIOIOKII, YTO’

the results suggest that 5 this result suggests that ‘3TOT 6
‘pe3yabTaThl MPEoNararoT, pEe3yJIbTaT MPEATONaraeT, 4To’

410’

this finding suggests that 3 these results suggest that ‘atm 5
‘310 OTKpBITHE Pe3yNBTaThI MPEIONAratoT, 4To’

mnpeamnojaaract, 4YTo ’
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the author suggests that
‘aBTOp MpeNoIaraeT, yTo’

These findings suggest that ‘3tn
BBIBOJIBI IIPEATOJIATAIOT, YTO’

3

as is suggested by ‘kak
npeanoaraeres’

it is suggested that

further suggests that ‘nanee
MPEANoaraeTcs, uro’

‘IpeanonaraeTcs, 94ro’
this study suggests that ‘31O
HCCIJIEZIOBaHUE MIpeAroaraer,

>

4qTo

this study suggests that ‘310
HCCIICTOBAHHUE
MPEANoJaraet, uro’

the data suggest that ‘naHHbIC
MPEANOoararT, 4To’

the network suggests that
‘ceThb MPEANoNaraeT, uTo’

studies  have suggested that
‘UCCTICIOBAHMS  TPEAMOIOKHIIIH,

>

4qTo

sources may suggest that

some evidence suggests that

‘I/ICTO‘{HI/IKI/I MOFYT ‘HeKOTOpBIe JOKa3aTecJIbCTBa
npennonaraTb, LITO’ npez[nonara}oT, ‘lTO’
B cero 46 B cero 50

[Ipumeuanue: yactora >= 2

Tabmuma 6 MOKa3bIBAET, YTO MATHCTPhHI JEMOHCTPHPYIOT JEKCHYECKOE
pazHooOpa3ue, COMOCTaBUMOE C JUHTBUCTamHu-3Kcnepramu. B 6aze ILJA C
OOJBIIMHCTBO KOJIJIOKATOB, MPEAIIECTBYIOLINX Suggest, — 3TO result ‘pe3ynpTaT’
unu results ‘pesynpratsl’ (22 u3 50, 44,00%) u finding/findings ‘BbIBOJ/BBIBOJIBI’
(13 u3 50, 26,00%) — 4TO TOBOPUT O TOM, YTO FKCHEPTHI YACTOTHO UCIOJIB3YIOT
maloH results/findings suggest that ‘pe3ynbTaThl/BBIBOJIBI IPEANOIATAIOT, YTO’
JUTSE TIPEJICTABIICHHUSI PE3yJIbTATOB HCCIEeNOBaHWNA. HampoTuB, BEpOSTHOCTH
COBMECTHOTO  MOSBICHUS  result/results  ‘pe3ynbTar/  pe3ynabTaThl’ H
finding/findings ‘BBIBOJ/BBIBOABI, IpEAIIECTBYIOMUX suggest, B 6aze CLMA C
coctaBisieT Bcero 10,87% (5 u3 46) u 6,52% (3 u3 46) coorBeTcTBeHHO. BMecTo
3TOro 00Jiee YaCTOTHO MCHOJb3YEMbIM IIA0JI0OHOM siBIsieTcs It is proposed that
‘mpennaraercs, 4yto’ (16 u3 46, 34,78%):

(5) “It is suggested that lexical chunks teaching should be conducted in
contexts and the teachers’ mindset should be changed in teaching.” (CLMA_C)

be3nuunaple  KOHCTPYKIIMM MOTYT CYHTAThCS YacThIO  CTPATETUH
xenmxupoBanus [Hyland 1998; Vass 2017]. DkcepTsl 4acTo UCHOJIB3YIOT TaKHUE
dpassl, Kak result / finding / study / data / evidence / observation / sources / it +
suggest ‘pe3ynbTaT / BBIBOJA / HCCIEeIOBaHWE / JTaHHBbIE / JOKa3aTeiabcTBa /
HaOmofeHne / WMCTOYHUKH / 3TO + TPEeIIoXuTh’, YTOOBI COOOIIATh O
pe3ynbTaTax, HE pacKphiBas CBOIO JUYHYI TO3UIMI0. TakuMm o0pa3om,
JTEMOHCTPUPYETCSI OTHOCUTEIIbHO HU3Kash HEOTHO3HAYHOCTh YIOTPEOIeHUs it
‘3T0’ HECMOTPS Ha TO, YTO C €r0 MOMOIIBIO MOKHO OOBEKTHBHO M3JIaraTh TOUKHU
3peHuss Wid (PAKTBI W YMEHBIIUTH CYOBEKTUBHOCTH TMPEIOKEHUS aBTOPA,
YPE3MEPHOE HCMOJIB30BAHUE if ‘3TO’ MPUBOAUT K WJUIIO3UH HEAOCTOBEPHOCTH
XapakTepa WCXOMHON WHGOPMAIMM W CHIDKAET aBTOPHUTET U JOCTOBEPHOCTH
COOOIIIaeMBIX PE3YIHTATOB, UTO HE CIIOCOOCTBYET YCTAHOBJICHUIO TIPOYHOM CBS3H
MEXy aBTOPOM M YuTaTeIsIMU. B pesynbTaTe onmuchiBaeMas sSi36IKOBasi MOJIENb
MEeHee 4acTOoTHO oTMeuaercsa B 0a3e crareit ILJA C. Onnako npeoOnanatoiiee
UCIIOJIB30BaHUE SI3BIKOBOM Mojenu It is suggested that ‘npenmnonaraercsi, 4To’
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MarucTpaMM yKa3bIBaeT Ha MX OCBEJIOMJIEHHOCTh O HayYHOU OOBEKTUBHOCTHU B
napagurMax JIMHTBUCTUYECKUX HCCIEJOBAHUM, OTpakaeT MpU3HAHUE HUMHU
CBOETr0 HU3KOI'0 HAYYHOT'0 aBTOPUTETA U HEPEITUTEILHOCTh B KOMMEHTUPOBAHUU
Teopud.  UYToObl  NOBBICUTH  OOBEKTHUBHOCTHb  CTaT€,  MarucCTPaHThI
JEMOHCTPUPYIOT TEHACHIUIO CBEACHUS K MUHUMYMY CBOETO CYOBEKTHBHOIO
y4acTusi B OOCYXKJECHUSIX TE€OpUU. BhIOOp cTpaTeruu XeuHKUPOBAHUS HUMEET
pelaroiiee 3HaueHue Npyu MOBTOPEHUU COBIIAJICHUN MHEHHUM YUEHBIX B 0030pax
auTepaTypbl. MarucTpantsl OOBIYHO HCHOJIB3YIOT JIMYHBIE MECTOMMEHHUS IS
0030pa MHEHUH B IUTUPYEMOU JTUTEpaTypeE:

(6) “Cheng (2002) defines them more critically. He suggests that course-
books should be divided into two categories.” (CLMA_C)

DKCHEPTHI-IMHTBUCTBI  OOBIYHO TPUMEHSIIOT KOMIUIEKCHBIM TOAXOJ,
3apaHee  KIACCUPUUUPYIOT  HUTHUPYEMYIO  JIUTEpaTypy,  HUCIOIb3YIOT
cyuiecTBuTeNnbHble-CBsI3kM  (shell nouns) g kpaTtkoro o000mIeHUsT B
abctpakTHOM  (opMe  TOATBEpkAarolmed  MHPOpMAMU  OPEAbIIYIINX
UCCJEeI0BaHMM, OECIIOBHO CBA3BIBas €€ ¢ mociefyromum TekctoM [Schmid
2012]:

(7) “Taken together, these findings suggest that focused, metalinguistic
feedback serves to improve learners’ grammatical accuracy.” (ILJA C)

B npumepe (7) sxcepTsl UCTIONB3YIOT Ppasy these findings suggest ‘3T
pe3ynbTaThl  MPEAINoiaratoT’, 4YToObl KpaTKO O0O0OOLIUTH  MOpPEAbIayIIHe
MCCIIEIOBAHUSI METATUHTBUCTUUECKON OOpaTHOM CBSI3bIO U JOHECTH UX TMOJb3Y
JI0 YATATEJIeH; INYHbIE MECTOUMEHUS U CylIeCTBUTENIbHBIE-CBS3KHU (shell nouns)
OMPENENAITCd KaK METoAbl XeWmkupoBanus. OIHAKO, MO CPaBHEHUIO C
MCIIOJIb30BaHUEM MArUCTPAHTAMU JIMYHBIX MECTOMMEHUH JJIsl HHANBUTyaTbHbIX
0030pOB, HCMOJIb30BAHUE CYIECTBUTEIbHBIX-CBA30K (shell nouns) mans
0000IIIEHNsI TOYEK 3PEHHS] MOKET YCTAaHOBUTH 0OJiee MPOYHYIO CBSI3b MEXKIY
(dakTaMu, COKpaTUTh BpPEeMsi KOTHUTHBHON OOpaOOTKM YUTATEISIMH HAy4YHOU
nH(pOpMaIK, TOBBICUTH JOCTOBEPHOCTh TOUEK 3PECHUS U YIYUIIUTh MPUHATHE
o0CcyXKIaeMbIX UAeH.

[IpyunHa, MO KOTOpPOM MArUCTPAaHTBl CKJIOHHBI BBIPAXKATHCS TAKUM
00pa3oM, MOXKeT OBITh CBsI3aHa C 1) Ha KUTalCKOE aKaJIeMUYeCKOe MTUChbMO Y4acTo
BIIUSET KOHQYIUAaHCKas WEHHOCTh nepedayu 3Hanui [Hyland 2005], B
pe3yiibTaTe KUTaCKUe MaruCTpaHThl MOTYT YPE3MEPHO MOJIAraThCs Ha MepecKas
uHpopMaluu, a HE Ha COCTaBIICHHE OKOHYATENbHBIX YTBEPXKICHUM; 2)
MarvucTpaHThl MOTYT HE MUMETh WM 00JajaTh 0a30BHIMH HaBBIKAMH 0030pa U
HUTUPOBAHUS JTUTEPATYPHI.

B uemeepmom pasnene «Constructing authorial identity in academic
writing: An investigation of self-mentions» (KoHnctpyupoBanue aBTOpCKOi
UJIEHTUYHOCTH B aKaJ€MUYECKOM MHUCHbME: HCCJEJIOBaHUE CAMOYIIOMHUHAHUI)
paccMOTpEHbI O0IIHe XapaKTEPUCTUKH HCIOJIH30BAHUS CIOBOCOUETAHUS C We
‘MBI’ B IByX KOpPITyCaXx.

LancsBox 6.0 [Brezina 2020] nucrnoyib30Baics AJisl pacueTa 4acTOThI JIEBBIX
(Tabnuma 7) u npaBbix (Tabnuua 8) cioBocouerannii ¢ we ‘M’ B CLMA C u
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ILJA_C cooTtBetrcTBeHHO. [lanee 4acTOTHOCTh OblIa OTCOPTUPOBAHA MO OAILTY
MI3 (meTpuku, mnpegHa3HAYEHHON g OalaHCUPOBKM Oaisia B3aWMHOM
uHdopmaru (MI) nyTem npucBoeHus: 6OJIBIIETO 3HAUEHUSI YACTOTHBIM CIIOBaM

1 MEHbIIIeTo 3HaueHus HeuacToTHRIM) [Oakes 1998].
Tabuamnna 7. JIeBble CJI0BOCOYETAHUS € We ‘MbI’ B KOPIyCaX MATHCTEPCKHUX AUCCePTANMI
CLMA_C u Hay4YHBIX cTaTell Me:KIYHApPOAHBbIX )KypHaJoB ILJA C

Kopnyc marucrepckux quccepranui Kopnyc Hay4HBIX cTaTei
CLMA C MeKIyHapoaHbIX skypHauoB ILJA C
Collocates MI3 Frequency / Collocates MI3 Frequency /
/ coueTaHue YacToTHOCTH / coueTanmne YacToTHOCTH
in 21.70 78 in 22.20 671
of 20.63 569 of 21.40 618
this 19.97 511 this 20.67 297
from 19.96 236 and 20.63 483
and 19.51 206 as 19.77 278
above 19.29 358 what 18.08 104
as 18.74 95 if 17.71 79
SO 18.05 201 is 17.59 171
is 17.62 92 for 17.47 149
when 17.48 186 here 16.51 50

[Mpumeuanue: s oOnerdeHus MpenCcTaBICHUS U CPABHCHUS aHANHM3a JaHHBIX MIUHAMAIBHBIA TIopor st MI3
YCTAaHOBJIEH Ha YPOBHE 16, a uana3oH yCTaHOBIIEH cleBa 5 cIpasa 5.

Yto kacaeTcsi CXOACTBA, CJIOBA in, of, this, and, as u is ynoTpeOIast0TCs Kak
KOJUIOKATbl we ‘MbI’. OTO YKa3plBa€T Ha TO, YTO 3THU CJIOBA OOBIYHO
UCIIOJB3YIOTCS ISl IOCTPOEHUSI CTPYKTYP JUCKYpCa U JIOTUKHU: in this section,
we... ‘B 9TOM pa3zielie Mbl...”, as we have seen... ‘Kak Mbl BUJeNU...” U is what we
call... “3TO TO, UTO MBI Ha3LEIBAEM... .

C TouKH 3peHUs UX pa3Iuduii, HEOOXOIUMO OTMETHUTH, YTO YETHIPE CIIOBA
MOSIBJISIFOTCS TOJIBKO B OJHOM MX KOPITYCOB: from, above, so u when 8 CLMA_C,
u what, if, for n here B ILJA C. DTu cioBa oTpaxkaiOT pa3IudyHbIC
JUHTBUCTUYECKUE (YHKUUHU W CTWIH: from, above, so u when B OCHOBHOM
WCIIOJIB3YIOTCS JUIsl OMMCAHMSI TaKWX OTHOIICHWH, KaK HCTOYHUK, KOHTEKCT,
MPUYUHHOCTh M BpeMsi, KaK 3TO BUAHO BO (ppaszax Tuma from this perspective,
we... ‘C 3TOM TOUYKH 3peHUs MBL...", above all, we... ‘C 5TOU TOUYKU 3PEHUS MBL... ,
so we can make... ‘C 3TOW TOYKU 3pEHUS MBL...” U When we... ‘Hanee Mbl...",
KOTOPBIE MPOUJUTIOCTPUPOBAHBI B MOJIHBIX MpeioxeHusx (8) mo (10):

(8) “From this perspective, we should interpret the features of human
communications and social processes, symbolization of social structures, and the
language process in which social members constitute social semiotics.”
(CLMA_QO).

[Ipennoxenue (8) pa3bACHIET 1€b, KOTOpas 3aKI0YACTCS B TOHUMaHUU
COIIMATILHON CEMUOTHKH, U 3aTEM OINKCHIBAET IIArd, KOTOPBIE HAM HEOOXOIUMO
MIPEANPUHSTD.

(9) “From above all we can conclude that conjunctive Adjuncts are not the
constituents within Mood structure but they from a constituent on their own,
which is the part of the clause.” (CLMA_C).
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[Ipennoxenne (9) moguepkuBaeT OOLIMUA MyTh aHAINW3a, KOTOPBIM .Mbl
MPEANPUHSIIN, U IPEACTABISET 3aKIIIOUCHUE.

(10) “However, when we move onto the next stage of Interpretation, we
find that the authentic recording of the direct citing form definite news source is
rather limited.” (CLMA_C).

[Ipennoxenne (10) moguepkuBaeT nepexo K 00CyKIESHUIO, KOTOPBIH Mbl
JIeJIaeM, U BBOJIUT BO3HUKIIYIO IPOOJIEMY.

B npencraBieHHBIX TpeX MNPEIIOKEHUAX HCIONIb30BAHUE Mbl CO3JAET
OLIyIIEHHE OOIIero MyTH C YWUTATEJIEM, HampaBisisi €ro K aHalu3y WId
UHTEPHPETALNH, JENAET MBICIUTENIBHBIN MTPOLIECC U PACCYKIEHUS aBTOpa OoJee
JOCTYIHBIMU U TOAKPEIUISET TUIMOTE3Y O TOM, YTO KUTAaHCKUE MaruCTpPaHTHI,
MOT'YT CTPATETHYECKH UCTIONB30BATh Mbl JJIS YKa3aHUsI HA IYTU UCCIIEIOBAHUS U
JIOTUKY aBTOPCKHUX apryMEHTOB.

What, if, for n here B OCHOBHOM HCIIOJIB3YIOTCS JIJIsl BRIPA>KEHUS BOIIPOCOB,
TUINIOTE3, LIeJIe U MO3ULMil: what we propose... ‘dTo Mbl npeajaraem...’, if we
assume... ‘€Cii Mbl TIpeamnonaraem...’, for this reason, we... ‘o 3TOW NpUUYUHE
MBL...” U here we present... ‘31€Cb MbI MPEJCTABISIEM...". ITU CIIOBOCOYETAHUS
TaKKe COTrJacyloTCsl C THUIOTE30M O TOM, UTO JKCIEPTHI-TUHTBUCTHI OTIAIOT
MPUOPUTET UCIIOIB30BAHUIO Mbl NI BBIPAKEHUSI CBOUX aKaJEMUYECKUX TOUYEK
3pEeHUs U THHOBAIUM.

B akageMuueckoM MHCKypce CTpaTerMyeckoe HCIOJIb30BaHUE TaKHX
AJIIEMEHTOB, Kak what, if, for u here B COYETaHUU C we ‘Mbl. UMEET Ba)KHOE
3HAUEHUE: CTPOUTH BONPOCH], O0O3HAYaTh THUIOTE3bl, LEIW U [O3UIHH,
JEMOHCTPUPOBATh AKAaJIEMUYECKHE MEPCIEKTUBBl U JIOCTHXKEHHS] SKCIEPTOB-
JIMHTBUCTOB:

(11) “What we found was that Victoria was seemingly working through
three central questions in her accounts of her L2 writing.” (ILJA_C).

B »stoMm npumepe what mnpenacTaBiseT CcoOAEpKaHUE, OOHAPYKEHHOE
aBTOpaMu, MOJUEpPKHUBasi TPHU LEHTPaAJIbHBIX BOIMpOca, KoTopble Bukropus, mo-
BUJIUMOMY, paCCMaTPUBAET B CBOEM OIHMCAHMH MHCbMa HA U3y4aeMOM (BTOPOM)
sa3pike. [lpuMep JEeMOHCTPUPYET, KakK HCHOJb30BAHUE pPaCCMATPUBAEMbIX
KJIFOYEBBIX CJIOB B COUETAHUU C We ‘MBI’ MOXET MOJUYEPKHYTh aKaJIeMUYECKUE
MO3UIIMU ABTOPOB, MHHOBAIIMYU B 3HAHUSIX U MCCIIEIOBATEIbCKUE TOUKU 3PEHUS,
oOJeryaer NOHUMaHUE U OLEHKY PE3yJIbTaTOB HCCIEIOBAHUS.

PacuerHbie yucCI0BBIE TaHHBIEC, OTHOCSIIIUECS K COUETAHUSIM C we ‘MbI’ B
CLMA C u ILJA C, npencraBieHsl B TaOiuIe 8, OpraHU30BaHHOW B MOPSJIKE

yOBIBaHMS Ha OCHOBE UX oLeHOK MI3.
Tab6aunna 8. IlpaBble coueTanus ¢ we ‘Mbl’ B KOPIYCaX MATHCTEPCKHUX AUCCePTANMI
CLMA_C u Hay4HBIX cTaTell Me:KIYHApPOAHBbIX :)KypHaJaoB ILJA C

Kopnyc marucrepckux quccepranui Kopnyc Hay4HBIX cTaTeil MeXIyHAPOAHbBIX
CLMA C skypHajoB ILJA C
Collocates / MI3 Frequency / Collocates / MI3 Frequency /
coYeTaHmue YacToTHOCTH coYeTaHmue YacToTHOCTH
can 24.18 568 be 21.54 599
see 21.99 199 have 20.43 276
find 21.32 197 can 19.86 181
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be 20.37 459 see 19.66 147

will 20.22 163 will 19.14 113
have 20.10 234 find 18.33 95
know 19.69 91 believe 18.08 51
say 17.90 69 do 18.03 115
get 17.04 53 discuss 17.42 62
should 17.03 66 know 17.32 65
need 16.66 43 use 17.08 100
mention 16.63 42 argue 16.88 52
discuss 16.48 44 would 16.64 62
do 16.33 66 examine 16.61 53
conclude 16.20 32 observe 16.58 40
must 16.08 34 need 16.40 51
use 16.06 80 consider 15.99 48
analyze 15.93 50 present 15.88 42
go 15.77 33 focus 15.41 40
think 15.49 37 identify 15.11 38

[Mpumeganue: st 00nerdeHus MpeICTaBICHIS U CPAaBHCHHS aHATN3a TaHHBIX MAKCUMAIIBHBIHN mopor s MI3
YCTaHOBJIEH Ha 15, a AMana3oH yCTaHOBJIEH OT JIEBBIX 5 JI0 MPaBbIX 5.

B cBsi3u ¢ mpeoOiiajlaHreM TJIaroyioB Kak MPaBbIX KOJUIOKATOB B 00OMX
koprycax (6omee 90%), ™Mbl kinaccupunupyem wux (cm. Tabmuma 9) B
COOTBETCTBHH C UX CEMAaHTUUYECKUMU poJisiMu, cieays Teopuu D. Biber (1999).
Tabmmna 9. CemanTHyeckue QyHKIUHM NPaBBIX COYETAHUH € we ‘MBI’ B KOpIycax

marucrepckux auccepranuii CLMA_C n Hay4YHBIX cTaTeil MeKIYHAPOAHBIX )KYPHAJI0B
ILJA C

Semantic functions /' Kopmyc marucrepcknx Kopmyc HAY4YHBIX crare

CemanTnueckne GyHKIHHA AuccepTanui ME:K/IYHAPOIHBIX JKYyPHAJI0B
CLMA C ILJA C

state or attribute be, have be, have

‘COCTOSIHHE M CBOMCTBO’
ability or possibility ‘cioco0HOCTE  can, will, should, must can, will, would, should
WJIA BO3MOXXHOCTD’

cognition or judgment see, find, know, say, see, find, know, believe, argue,
‘TIO3HAHME WIH CYXKJICHUE’ conclude, think consider,

action or process do, discuss, use, get, do, discuss, use, examine, observe,
‘ Ie¥icTBHE WK Tporiecc’ mention, analyze, go present, focus, identify

necessity or purpose need need

‘HE00XOAUMOCTb WIH LIENb’

N3 Tabnumpl 9 BUAHO, YTO M KUTAWCKHE MAruCTPaHTBI, U JKCIEPTHI-
JUHTBUCTBl  JIEMOHCTPUPYIOT  MOCJIEAOBAaTEILHOCTh B  KJacCcU(PUKAIMKU
ceMaHTHYecKuX (yHkuuil. B coyeTtaHuum c riaroiamMu OHHU, Kak MpPaBUIIO,
OTPAXKAIOT CTaTyC HAyYHOTO HCCIEAOBAHUA, AEMOHCTPUPYIOT aKaJEMHUUYECKYIO
JIOCTOBEPHOCTh, a TakK)XE OINUCHIBAIOT MPOIECCHl U LENU aKaJIeMUYECKOro
uccnenoBanus. Hanpumep: we have made a/an... analysis ‘Mbl IpoBey aHanus’,
we can assume ‘Mbl MOXKEM TPEANONIOKUTEL’, We see... as ‘Mbl BUIUM... KaK’ U
we discuss... ‘Mbl 00CyXKaaeM... .

OnHako CyHIECTBYIOT pa3linuvsi B BBIOOpPE KOHKPETHOW JIEKCUKHU IS
peanu3aiuu CeMaHTH4YeCKuX (DYHKUUU cognition or judgment ‘IOZHAHUE WU
CyXIEHUE U action or process ‘NeUCTBUE WU npouecc’. B xkareropuu cognition
or judgment ‘TIO3HAHUE WU CYXJEHUE KUTAWCKUE MaruCTPaHThI, U3y4arollne
AHTJIMICKUM SI3bIK KaK WMHOCTPAHHBIA, KaK MPaBUIIO, KCIOJIB3YIOT Ooiee
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OpPUEHTUPOBAHHbIE HA MO3HAHME TJIAroJibl, TAKHE KakK say ‘CKa3arh’ U conclude
‘3aKJIIOUUTH’, YTOOBI ONTMUCATH CBOM BBIBOJIBI MJINA 3aKJIIOUCHUSL:

(12) “For example, when we say ‘by and large’, it only requires retrieving
from the memory knowledge of the idiom.” (CLMA_C)

C napyroil CTOPOHBI, SKCHEPTHI-IMHTBUCTHI CKJIOHHBI HCMOJIb30BaTh
[JIarojibl U3 KAaTeropuu judgment ‘CyKIeHUE IS y4acTUS B CYOBEKTHUBHBIX
apryMeHTax, Takux Kak believe ‘BepuTbh’, argue ‘CHOpPUTH’ U consider
‘paccmaTpuBaTh’. DTH IJIarojbl B COUETAHUH C We ‘MBI’ YKa3bIBalOT Ha MTO3ULIUAIO
aBTOPOB U HAMNPABISIOT YWUTATENsl K HMHTEPOpPETAllMy MPECTaBICHHOM
uHpopMaIuu:

(13) “We believe that the observed pattern of use of boosters can be
plausibly explained in terms of the nature of the supports that claims in empirical
vs. non-empirical academic articles are typically based on.” (ILJA C)

boisiee Toro, kUTalUbI-MaruCTPaHThI, U3yYAIOIINE AHTIIUNCKUI A3BIK KaK
WHOCTpPAHHBIM, KaK MPaBWIO, UCIOJL3YIOT 0oJiee OOIue IIarojibl JeUCTBUS
(manmpumep, do, get) U mention AJisl BBEJACHUS TEM B COYETAHUHU C IJIarojaMu U3
KaTErOpUM action or process ‘NEUCTBUE WIM MPOIECC’, YTO OTPAKAET pa3BUTHE
X HCCIENOBATENbCKUX HABBIKOB. OJHAKO OHM TakKXe HCHOJb3YIOT TaKHe
IJIaroibl, Kak analyze, 4To NOMHKHO YKa3bIBaTh Ha OoJiee MTyOOKHIl aHATU3:

(14) “Through analysis, we get that Chinese writers tend to employ more
generic headings than that of Canadian writers.” (CLMA_C)

DKCHEPTHI-IMHTBUCTBI, HAMNPOTUB, CKJIOHHBI HCMOJIb30BaTh IJIATrOJIbI
JEUCTBUS, KOTOpBIE OTpa)xaroT 0ojiee CTPOTO HCCIEAOBATEIbCKUE (PYHKIIUU
W3yuYeHHUs, HAOMIOICHUS, MpEJCTaBlIeHUsT U uaeHTudukanuu. Vcnonb3zoBaHue
MMM TJIaroJioB, YKa3bIBAIOIINX HA mpolecc, GOKYCUPYIOTCS Ha COTPYIHUYECTBE
(manmpumep, discuss ‘00CyX 1aTh’) U MPUMEHEHUU METOJIOB ISl JOCTUKEHUS
KOHKPETHBIX BHIBOJIOB:

(15) “In the second part, we examine themes that emerged across the
various interviews.” (ILJA C)

OO6mue xapakTepucTUKu (PparMeHTOB C UCIIOJIL30BAHUEM We ‘MBI’ B ABYX
KOpITycax MpeJCTaBICHbl B CIEAYIOMIEM YacTU U MPOCUUTAHBI C MOMOIIBIO
LancsBox 6.0. Tab6auna 10 oToOpaxkaer ¢parMeHThl U3 YETHIPEX CJIOB B

MOJIEIIAX, YIIPABISIEMBIX We ‘MBI .

Tabmmpna 10. dparMeHTHI M3 4YeThIpeX CJIOB B MOJeJsIX, YIPAaBJIsieMbIX we ‘Mbl’, B
kopnycax marucrepckux auccepranuiit CLMA_C u crateil MeKAyHapOAHbIX HAYYHBIX
skypHajos ILJA C

Kopnyc marucrepckux quccepranui Kopmyc crareii MexkIyHApPOXHBIX
CLMA _C HAy4YHBIX skypHaioB ILJA C
Text span/ 4-word chunks Text span/ 4-word chunks /
Frequency / N Frequency / N
TexcToBBIE / DparMeHTHI TexcToBblli ®parMeHTHI U3
YACTOTHOCTh YaCTOTHOCTh
JAUANA30H u3 4 cJI0B JTHANAa30H 4 cioB
68 24 we can see that 12 10 we believe that
the
28 14 we can find that 8 5 we were able to
26 13 we can see the 7 6 we would like to
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22 9 we can say that 7 5 we would argue

that

19 7 we find that the 7 6 we can see that
15 9 we can

conclude that
13 5 we are going to
11 5 we can see from
10 7 we can get the
9 7 we can find out
8 6 we can find the
6 6 we know that

the

[Mpumeganue: GpparMeHTHl MOSBISIFOTCS ¢ MHHUMAIILHOW YacTOTOW 6 pa3, a TeKCTOBBIM JMana3oH ()parMeHTOB
MOSIBJISIETCS] ¢ MUHUMAJIBHOM 4acTOTOH S pas.

Cornacno K. Xaitnenny (2008), ¢parmMeHTl MOXHO (PYHKIIMOHAIBHO
paznenutb Ha TpU TUma 1) OpPUEHTUPOBAHHBIE Ha HCCIENOBaHUE; 2)
OpPUEHTUPOBAHHBIE HAa TEKCT, (POKYCHUPYIOTCS HAa OpraHu3alud TEKCTOBOTO
KOHTEHTa W €ro 3HAa4eHWUM KaKk KOMMYHHMKAllMM WIM aprymeHTa; 3)
OPUEHTHUPOBAHHBIE HA Y4YacCTHUKA, CIIy>KaT JUIA YCTAHOBJICHHSA CBSI3U MEXKIY
aBTOpaMU HAYYHBIX TEKCTOB U ux yutarensimu (Tadmuua 11).

Tabmmpa 11. OyHKOMOHAJIBHBIE KAaTerOpHMH, KOTOpPbIe PpPeaju3ylT (parMeHTHl W3
YeTbIpeX CJOB B MOJeNfX, YHNPaBJseMbIX we ‘Mbl’, B KOPHYCaX MAarucTepCcKHX
auccepramuii CLMA_C u cTraTeil MeXXKIYHAPOIHBIX Hay4YHbIX :KypHauaoB ILJA C
ILJA C/xopmyc

CLhILS (€ / crareu
Types / Tan KopImyc Percentage MeAIYHAPONHBIX Percentage
MarucTepeKiux / IpoueHT T / mpoueHnT
AMCCcepTALUi
JKYPHAJIOB
Research-oriented  we can find that, we
chunks /' can find the, we can
(bparMeHTHl, conclude that, we 33.33%
OpPHEHTUPOBAaHHbIE can get the, we can
Ha UcclenoBanue  find out
Text-oriented
chunks / .
(bparMeHTHl, we are going 1o, we 11.43%
can see from
OpPHEHTHPOBAHHBIC
Ha TEKCT
Participant- we can see that,
oriented chunks / we can see that, we :Zee izll;}:’eﬂe ;Zc;et
(dbparMeHTHl, can see the, we can 55.24% ’ 100%

to, we would like
to, we would
argue that

Cornacho tabnumnam 10 u 11, cymecTByroT 3HaUMMbI€ pa3IMyYMs B 4aCTOTE
U TUe (PParMeHTOB, HCIOJb3YEMBIX OOOMMH KOpIycamMH. MaructpaHThl, B
OTJIIMYME OT BKCHEPTOB, HUCHOJIB3YIOT (parMeHTbl, OPUEHTUPOBAHHBIE Ha

OpPHEHTUPOBaHHbIE say that
Ha Y4aCTHHUKOB
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uccnenoBanue (33,33%) u pparmenTsl, opueHTUpOBaHHbIE Ha TeKCT (11,43%),
Takue Kak we can conclude that ‘Mbl MOXEM 3aKJIIOUUTh, YTO , we would argue
that ‘™Mbl coOupaeMmcsi’ B MEPBYIO Oudepellb ISl Pa3bsiCHEHUS Pe3yJIbTaTOB U
MPOLIECCOB UCCIIETOBAHUM:

(16) “By analyzing these processes, we can find that quotation marks are
used in these processes for three times.” (CLMA_C)

OKCHepThl,  HANmpPOTHUB,  CKJOHHBI  WCIOJB30BaTh  ()pParMeHTshl,
OpPUEHTUPOBAHHbIE HA YYAaCTHUKOB, Takue Kak we can conclude that ‘mbi
curtaem, 9To’ u we would argue that’ B OCHOBHOM JIsl YCTAaHOBJICHUST KOHTAKTa
C UATATEJIEM, a TAKXKE JIJIST BEIPAKCHUSI OIEHKH U TTO3HIINH aBTOpa:

(17) “We would argue that such a dialogue is important for at least two
reasons.” (ILJA_C)

OTH pa3nuuus MOTYT OTPAXKATh IEJIU U CTHIIA B aKaJeMUYECKOM TTHChME
IBYX Tpymin. MarucTpaHThl MOTYT B OOJBINEH CTEMEHUW COCPEIOTOYUTHCS Ha
MPEICTABIICHUH TPOIECCa HMCCIIENOBAHUS W €r0 JaHHBIX, B TO BpeMs Kak
AKCIIEPTHI-TUHTBUCTHI MOTYT YICISITH OOJIbIIE BHUMAHUS TIPEICTABICHUIO
BKJIaJla U MHEHUS HCCJENOBATENsA. JTO COTJIAcyeTcs ¢ BBIBOAAMH O TOM, UYTO
MarucTpaHThl B aKaJeMUYECKOM IMHUChME Ha AHTJIMACKOM SI3BIKE HCIOJB3YIOT
METAIUCKypC JJIsI BbIp@XXEHUS MO3UIMU aBTOpa C OoJjiee HU3KON 00I1eit
YaCTOTHOCTBIO B CPABHEHUH C Kcriepramu-nuHraucramu [Sun 2020; Lou 2020].

[ToxBoIs UTOT, MOYKHO CKa3aTh, UTO CYIIECTBYIOT 3HAYUTEIHHBIC PA3THIUS B
WCITOJIP30BAHUU METAIUCKYPCHUBHBIX PECYpCOB, TaKMX KakK Hapeuus C
CEMaHTUKON OIPEACIICHHOCTH, MaKCUMHU3ATOPBI, CTPATETHH XCKUPOBAHUS U
CPEICTBa BBIPAKCHHS TO3WUIMM aBTOpPA B aKaJEeMHUYECKOM THChME MEXIY
KATAUCKUMUA ~ MarucTpaHTaMH, W3YYalONUMU  aHTJIMHACKUN  SI3BIK  Kak
WHOCTPAHHBIN, W JKCIEPTaMU-TUHTBUCTAMU. B TO BpeMs KakK MaruCTpPaHTHI
JEMOHCTPUPYIOT MAacCTEPCTBO B  OMNPEICICHHBIX AaCHeKTax, TaKhX Kak
pa3HOOOpasue rIaroioB ¢ CEMAHTUKOW PACCYXKICHUS W CEHCOPHBIX TJIaroJioB,
COXPAHSIOTCS Pa3IMuvs B YacTOTE, BHIOOPE BAPHUAHTOB W KOJUTOKAITMOHHBIX
MOJIEJISIX TI0 CPABHEHHIO C SKCTIEPTAMHU-THHTBUCTAMU. DTH PA3IUIHsI 3aBUCSIT OT
KYJIbTYPHBIX, SI3BIKOBBIX U aKaJIEMHYECKUX HOPM, M aKIIEHTUPYIOT BHUMAaHHE HA
00JacTAX aKaJeMUYECKOTO MIChMa, B KOTOPBIX MOTYT YJIYUIIIUTh CBOW HABBIKH,
MPUHSB CTPATETUH, UCIIOIh3YEMbIE IKCTIEPTAMHU, B YaCTHOCTH, IS TTOBBIIICHHUSI
yOeaUTETbHOCTH W  KOMMYHHUKAaTUBHOM  3(P(EKTUBHOCTH €  MOMOUIBIO
(dbparMeHTOB, OpPHEHTHPOBAHHBIX HA YyYaCTHHUKOB. Pe3ylbTaTtel  3TOTO
WCCJICIOBAHMS BHOCSAT BKJIAJl B CPABHUTEIBHYIO JTUHTBUCTUKY, KOHTPACTUBHYIO
JUHTBUCTUKY, aHAJU3 aKaJeMUYECKOTO IHUCKYpCca, OCBOSHUE BTOPOTO SI3bIKA U
CMEXHBIC 00JIaCTH JTUHTBUCTHUKHU.

B 3aki04eHMH HYXHO OTMETHUTh, UYTO MPOBEICHHOE WCCIICOBAHUE
CHUHTE3UPYET CYIIECTBYIONINE TEOPETUYECCKHUE B3TISAALI HAa METATUCKYPC C
HOBBIMH KOPITYCHBIMH JTOKa3aTE€IbCTBAMH MU JEMOHCTPUPYET, YTO KHUTAHCKHE
MAruCTpPaHThl, HW3y4YalOlINE€ aHIJUWCKUM SA3bIK KAaK HWHOCTPAHHBIA, W
MEXIYHAPOJHBIE SKCIEPTHI-THHTBUCTHl 3HAYUTEIHHO PA3TUYAOTCS KakK II0
KOJMYECTBEHHBIM, TaK W 10 KAYECTBEHHBIM aCIEKTaM WCIOJIb30BaHUS
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MeTaJuCKypca. ITU pa3audus 00yCIOBICHbI KyJIbTYPHBIMHU, THHTBUCTUYECKUMU
U akaJgeMuueckuMu ¢akrtopamu. JlHccepTalMoOHHOE UCCIEOBAHHE HMEET
NPAKTHYECKYI0 3HAYMMOCTh B HAMpPABICHUW YIYUIICHHS AaKaJIeMHYECKOTO
NUChMa TOCPEICTBOM HATrJISITHOTO, KOPITYCHO-MH(POPMUPOBAHHOTO OO0y4YEHUS
aHTTIMIICKOMY SI3bIKy KaK MHOCTPAHHOMY B acleKTe aKaJIeMHUYECKOTo MUChMA.
ABTODp mpe/uiaraeT KOHKPETHBIE PEKOMEHIAUH TSI Oy IyIUX MUCCIEIOBAHUN —
aHallM3 YCTHOTO METaauCKypca, MPOBEICHUE HCCIEIOBAHMNA Ha MaTrepuaie
APYTUX POJHBIX A3BIKOB — MBI MPEIOCTABIIIEM JETATM3UPOBAHHYIO JOPOKHYIO
KapTy Ui IPOJBMKEHHSI B 3TOM 06macTu. Takum 0O6pa3om, Hallle HCCIeI0BaHNE
HE TOJBKO YINIyONIAeT TEOpeTHYeCKOoe MOHMMAaHWE METAANCKypca, HO U
npeniaraeT JICHCTBEHHBIE HJIEH, KOTOpPble MOTYT YIYYIIUTh MPaKTUKY
NpernoAaBaHus aKaJeMUYECKOTO THChbMa, TEM CaMbiM BHOCS BKJIaa B Ooiee
IINPOKUE O0JIACTH CPAaBHUTEIHHON JIMHTBUCTHKH, aHAJIN3a aKaJIeMHYECKOTO
IAMCKYypCa M OCBOCHHSI BTOPOTO S3BIKA.

Cnucok pa6oT, ony0JJMKOBAHHBIX 110 TeMe JHCCePTALUM:

1. Dugalich N.M., Han Hao. Certainty Stance Adverbs in Chinese
Linguistic Academic Writing: A Corpus—based Study // BectHuk Poccuiickoro
yHuBepcuteTa JpykObl HapoaoB. Cepus: Teopus s3pika. CeMHUOTHKA.
Cemantuka. — 2024. — T. 15. — Nel. — C. 248-261. DOI: 10.22363/2313-2299-
2024-15-1-248-261 (Scopus, BAK):

2. Dugalich N.M., Han H. Maximizers hyping in Chinese MA
learners’ and experts’ academic discourse: An EUM-based study // Litera. —
2024. — Ne3. C. 82-93 DOI: 10.25136/2409-8698.2024.3.70220 (BAK);

3. Han H., Dugalich N.M. Self-mention in Chinese linguistic MA
novices’ and experts’ academic writing: A corpus-driven investigation of ‘we’ //
Litera. 2024. Ne 4. C. 182—194. DOI: 10.25136/2409-8698.2024.4.70516 (BAK)

4. Han H. Lexical verbs hedging in Chinese linguistic academic
writing // UHocTpanHble sA3bIkU B BbIciiel mkoise. 2024. Ne3. C. 94-98. DOI:
10.37724/RSU.2024.70.3.012. (BAK)

5. Han Hao. Proximity construction in Chinese linguistic MA novices’
and experts’ academic writing: Evidence from stance and engagement features //
Proceedings of «The 11th International Research Conference Topical Issues of
Linguistics and Teaching Methods in Business and Professional
Communication» April, 2024. Moscow: RUDN publ., 2024. Pp. 333-336;

6. Han Hao. Intercultural communication in Chinese linguistic MA
novices’ and experts’ academic writing: An investigation of self-mention “we” //
Proceedings of VII All-Russian Student Scientific and Practical Conference
«Actual problems of intercultural communication» March, 2024. Moscow:
RUDN publ., 2024. Pp. 389-392.
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Xanp Xao (Kuraii)

CpaBHI/ITeJILHOe HCCJICA0OBAHUE METAAUCKYPCA B AKAACEMHUIECCKOM IMUCbME
KHTalCKHX CTYACHTOB, U3yYalolux aHIJIMHCKHI AI3bIK, H IKCIICPTOB-
JIUHI'BUCTOB

MeTtaauckypc CIyUT aBTOPAM HAYYHOT'O TEKCTA JIJI BBIPAKEHUSI CBOEU TOUKHU
3peHUsA, TMOCTPOCHUS B3aMMOACUCTBUS C UHTATEIsIMU M YCWICHHS UX
BOBJIEYEHHOCTH ISl JTOCTHXKEHHUSI MOCTABJICHHBIX KOMMYHUKATHUBHBIX LIEIIEH.
OddexTuBHBIE PUTOPUYECKUE MPUEMBI U CPEICTBA METAAUCKypca SIBISIOTCS
BOKHBIMM JUISI TOCTUKEHUA 1Ieell yOeKIeHUsI B aKaJeMUYEeCKOM aHTIUHCKOM
a3blke. KuTalCKHe CTyAEHTBI-MHOCTPAHIbI, W3YYAIOIIUE AHTJIMHCKUN SI3BIK
(EFL), crankuBalTCS C ONPENCICHHBIMH TPYIHOCTSIMHU TMPU HAMUCAHUU
HAay4YHOr0 TeKCTa. /[aHHOE mcclieoBaHWE HAIIPABJIIEHO HA AHAIU3 U CPABHEHHE
KOHKPETHBIX PUTOPUYECKUX CPEACTB METAAUCKYpCa B aCIIEKTE aKaJeMHUYECKOTrO
MUChMA KUTANCKUX CTYIEHTOB-MaruCTPaHTOB, U3YYaIOIIUX aHTJITUUCKAN SI3bIK, U
AKCHEPTOB-JIMHTBUCTOB. METONOJOTHUSI  UCCIIEIOBAaHUSI  OOBEIUHSET  Kak
KOJINYECTBEHHBIE, TaK M  KadyeCTBEHHbIE NOAXOJbl.  KOJIWYEeCTBEHHO
WCMOJIB3YETCSl aHAlU3 KOpIyca, KOTOPhIM BKiIodaer 50 MarucTtepckux
mucceprauuii o anriuiickoil nmunrBuctuke (CLMA C) u3 36 kurtalickux
YHUBEPCUTETOB, 00IUM 00beMoM 804,935 TokeHoB, u 100 omyOIMKOBaHHBIX
CTaTel U3BECTHBIX MEXIYHAPOJHBIX JKYPHAIOB MO MPUKIAJTHOW JIMHIBUCTUKE
(ILJA_C), obmum o6bemMoMm 802,490 TtokeHnoB. KauecTBeHHBI aHaIU3
aKaJEMHYECKOTO JHCKYpCa HCHOJIB3YETCS ISl MPOBEACHUS CPABHUTEIBLHOIO
aHAlIN3a KOHKPETHBIX PHUTOPUYECKUX CPEACTB MeTaauckypca. (OCHOBHBIE
pe3ynbTarhl auccepranuu: 1) JlJisi pUTOpUUECKOro BO3ACHCTBUS U BBIPAKECHUS
YBEPEHHOCTH OBLJIO MCCIEAOBAaHO YyHOTpeOJeHWEe MaKCUMHU3AaTOpPOB, 4YTO
MOKA3aJI0 HaJW4he€ MEXAY TEKCTaMH KHUTANCKUX CTYJIEHTOB M SKCIIEPTOB-
JIMHTBUCTOB CUHTAKCHUYECKUX BapUallMi, YTO MOTHBHUPOBAHHO KYJIbTYPHBIMHU
HOpMaMu. 2) B cTpaTeruun XxeWKupoBaHUsI KUTAUCKUE CTYJ€HThI-UHOCTPAHIIbI,
M3y4YalollNe AHTJIMUCKUN SI3BIK, COMOCTABUMBI C IKCHEPTAMHU-IMHTBUCTAMH B
JEKCUYECKOM pa3HooOpa3uu, HO HE O00JIalal0T HaBBIKAMU HCMOJIb30BAHUS
SI3bIKOBBIX CPEJICTB, OPUEHTUPOBAHHBIX HA YATATEIISL, U MOJAIBHBIX TJIaroJyioB. 3)
[Ipyn ucronp30BaHUM CPEICTBA YKA3aHUSI HA aBTOPA Mbl KUTAUCKUE CTYIECHTHI-
MarvucTpaHThl, U3YYalOlIUe AHTJIMUCKUI S3bIK, (POKYCUPYIOTCSI Ha ONMUCAHUU
WCCIIEIOBAHHUI, B TO BpeMS KAaK OSKCIEPTHI-IMHTBUCTBI MOAYEPKUBAIOT
MPOU3BEICHHYIO UMH OLIEHKY. [loy4eHHbIe pe3yabTaThl BHOCIT 3HAYUTEIbHBIN
BKJIQJl B CPAaBHUTEIBHOE S3bIKO3HAHUE, AHAIM3 aKaJIEeMHUYECKOro IUCKypca,
METOJUKY OOy4YEHUS HMHOCTPAHHOMY SI3BIKY U CMEXHBIE 00JIaCTH T'YMAaHUTAPHOTO
3HAHUSL.
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GENERAL CHARACTERISTICS OF WORK

Metadiscourse, as a rhetorical framework, functions as a crucial tool for
writers to provide cues for expressing their own stance within discourse,
facilitating interaction and negotiation with readers regarding the viewpoints
being presented [Hyland 2005]. This enhances reader engagement within the
discourse, enabling a better understanding of the conveyed information and
aiding in the acceptance of the writer’s propositions, thereby achieving
communicative goals.

The primary objective of English for academic purposes (EAP) writing is
to showcase the writer’s scholarly achievements, necessitating the persuasion of
readers to believe in the writer’s viewpoints. The appropriate use (individually or
in combination) of metadiscourse resources (i.e. certainty stance adverb, booster,
hedge and self-mention) contributes strategically (i.e. rhetorical hype strategy,
hedging strategy and constructing authorial identity strategy) to this persuasion
process, thus holding paramount importance in academic writing.

The relevance of the study can be elucidated through two main aspects.
Firstly, it aligns with the broader general humanitarian interest in investigating
discourse since the conditions, participants and rules of communication
determine the choice of linguistic means and interact with the linguistic
experience and personal characteristics of communicants. Secondly, it addresses
the linguistic interest in the study of metadiscourse focusing on metadiscourse in
the EAP writing of Chinese EFL learners and international journal experts.

The degree of scientific development of the research problem. This
study undertook a comparative examination of EAP writing by Chinese EFL
learners and international journal experts, focusing on the utilization of
metadiscourse strategies.

The scientific bases for the present dissertation are the works dedicated to:

Genre analysis: J. Swales (1990); T. Dudley-Evans (1994); K. Hyland
(2005); L. Flowerdew (2004); M. Hoey (2001); E. Zanina (2017);

Critical discourse analysis: N. Fairclough (1995); P. Baker et al. (2008);
T.A. van Dijk (2008); V.I. Karasik (2020); E.N. Malyuga & B. Tomalin (2024);
Y.A. Volkova & N.N. Panchenko (2024);

Academic discourse analysis: A. Crismore (1993); U. Connor (1996); D.
Biber et al. (1999); K. Hyland (2005); A. Adel (2006); M.A K. Halliday &
C.M.ILM. Matthiessen (2014); S.W. Fitriati & N.M. Gayatri (2021); N.M.
Dugalich & H. Hao (2024);

Corpus studies: T. Johns (1986); A. Coxhead & P. Nation (2001); J.
Sinclair (2004); D. Biber et al. (2006); K. Hyland (2008); T. Peredrienko & E.
Balandina (2022);

Metadiscourse studies: G. Bateson (1972); E. Goffman (1974); J. Rossiter
(1974); A. Wierzbicka (1978); E. Keller (1979); D. Schiffrin (1980); J. Williams
(1981); W. Vande Kopple (1985); N.K. Ryabtseva (1992); A. Crismore (1993);
A. Mauranen (1993); K. Hyland (2005); A. Adel (2006);

30



Metadiscoure and rhetoric: K. Hyland & J. Milton (1997); R.A. Thabet
(2018); & X. Ma (2019); A.Y. Almakrob (2020); F.K. Jiang (2023);

Studies on EAP writing: . Jordan (1997); K. Hyland (2002); R. Scarcella
(2003); C.E. Snow & P. Ucceli (2009); N.X. Wei (2016); K. Hyland (2017); F.
Jiang (2019); B.C. Lou (2022); O. Boginskaya (2022).

The object of the proposed dissertation research is metadiscourse in
Chinese EFL learners’ and experts’ academic writing.

The subject of the present research is rhetorical hype, hedging strategy and
authorial identity characteristics of metadiscourse in Chinese EFL learners’ and
experts’ academic writing.

The aim of this study is to examine and delineate specific rhetorical
strategies of metadiscourse in Chinese EFL learners’ and experts’ academic
writing. To accomplish the goal, we pursued the following objectives:

1) to investigate the theoretical foundation of metadiscourse and EAP
writing, and to define the boundaries of this thesis’s exploration of metadiscourse;

2) to construct two corpora, namely, Chinese EFL learners’ MA theses
(referred to as CLMA _C) and international linguistic journal articles (referred to
as ILJA C), and prepare the methodological framework for subsequent
comparative analysis;

3) to investigate and compare the employment of rhetorical hype strategies
within the academic texts produced by Chinese EFL learners and experts,
focusing on the usage of certainty stance adverbs and maximizers;

4) to explore and contrast the application of hedging strategies, with a
particular focus on lexical verbs, in the academic texts produced by Chinese EFL
learners and experts;

5) to examine and compare the construction of authorial identity within the
academic texts produced by Chinese EFL learners and experts, with particular
emphasis on the utilization of self-mentions;

6) to propose a metadiscourse analysis model, integrate corpus-genre
methods in EAP research, and compare Chinese EFL/expert academic texts and
offer learners structural, stylistic, and pragmatic tools, teachers corpus
frameworks and developers’ contrastive resources.

The main hypothesis for the PhD defense posits that through
comparative analysis using corpora, Chinese EFL learners and experts exhibit
metadiscourse features marked by identity attributes associated with rhetorical
strategies in academic writing.

Main provisions for the PhD defense:

I. Academic writing embodies recognized genre -characteristics,
acknowledged by the academic community, while simultaneously being
culturally and identity-marked in the academic writing produced by Chinese EFL
learners and experts.

2. In relation to rhetorical hype strategies in the academic texts
produced by Chinese EFL learners and experts, differences emerge in the usage
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of certainty stance adverbs. Chinese EFL learners tend to favor active voice
structures, whereas experts tend toward passive voice constructions.

3. Concerning hedging strategies, Chinese EFL learners tend to rely on
impersonal constructions with hedging verbs more frequently than experts,
aiming to uphold scientific objectivity.

4. In terms of authorial identity, experts demonstrate a preference for
participant-oriented chunks when conveying evaluation and position,
contributing to higher levels of academic persuasiveness and communicative
effectiveness compared to Chinese EFL learners.

The research data employed in this thesis comprises 50 English
linguistics MA theses (referred to as CLMA_C) from 36 Chinese undergraduate
universities, totaling 804,935 tokens, and 100 published articles from prominent
international linguistic journals (referred to as ILJA C) in applied linguistics,
totaling 802,490 tokens. These journals include Applied Linguistics (SNIP:
2.661), English for Specific Purposes (SNIP: 2.249), International Journal of
Corpus Linguistics (SNIP: 1.211), Journal of Pragmatics (SNIP: 1.666), Journal
of Second Language Writing (SNIP: 2.838), and TESOL Quarterly (SNIP: 2.359).

To conduct this study, we have integrated the following 5 research
methods: corpus approach, comparative analysis, academic discourse analysis,
critical discourse analysis and thematic analysis.

The scientific novelty of the proposed dissertation research resides in its
pioneering comparative analysis of rhetorical hype strategy, hedging strategy,
and the strategy of construction of authorial identity within the realm of
metadiscourse in the academic texts produced by Chinese EFL learners and
experts. Additionally, the dissertation describes the recognized genre
characteristics inherent in academic writing, which are acknowledged by the
academic community. Concurrently, it highlights how these characteristics are
culturally and identity-marked in the academic writing of Chinese EFL learners
and experts. The dissertation represents the inaugural endeavor in research work
focusing on metadiscourse resources and the analysis of their rhetorical strategies
in a comparative context between Chinese EFL learners and experts.

Theoretical implications.

This study contributes to academic discourse analysis by introducing three
academic rhetorical strategies to scrutinise metadiscourse features embedded in
scholarly texts, specifically focusing on rhetorical hype, hedging strategy, and
authorial identity construction. Moreover, it broadens the analytical framework
employed in EAP research by integrating corpus approach with genre analysis.
Given that most corpus linguistic investigations of academic writing
predominantly center on texts produced by native English-speaking scholars, this
research extends the scope to encompass English academic compositions by
Chinese MA linguistic students.

Practical applications.

This study equips EFL students, teachers, and materials developers with
evidence-based tools grounded in corpus analysis and comparative insights. For
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students, it provides discipline-specific phrase lists, alongside templates for
critical sections. Case studies contrast strong vs. weak texts to highlight pitfalls
like L1 transfer errors or hedging misuse. Statistical data guide self-assessment.

Teachers gain frameworks for designing EAP courses, with activities like
concordance analysis of hedging devices and peer-review workshops using
corpus benchmarks. Rubrics align with corpus-identified standards. Discipline-
specific modules address field conventions.

Materials developers leverage the corpus to create textbooks with real-
world examples and digital tools. Specialized courses on contrastive rhetoric and
corpus-assisted writing are supported by open-access data.

Approbation of the dissertation:

The primary results and conclusions of this thesis were demonstrated amid
articles indexed in the Scopus international database, as well as in peer-reviewed
journals listed by RUDN and VAK.

Certain results from this research were also introduced at the subsequent
conferences:

1. VII All-Russian Student Scientific and Practical Conference «Actual
problems of intercultural communication». Moscow, RUDN, March 27th 2024;
2. The XI International Research Conference Topical Issues of

Linguistics and Teaching Methods in Business and Professional Communication.
Moscow, RUDN, April 17-28th 2024.

Thesis structure. For structural coherence, this paper is divided into
distinct sections: an introduction, three chapters with respective concluding
remarks, a final conclusion, and a comprehensive references section that includes
204 cited sources.

Introduction illuminates the relevance of the thesis, the degree of
scientific development of the research problem. It delineates the object and
subject of the research, alongside its purpose and objectives. Furthermore, the
main hypothesis and provisions for the PhD defense are introduced, along with
the research methodology encompassing the data and methods utilized in this
thesis. Premises for theoretical and practical implementations of the research
results are presented, emphasizing the scientific novelty of the thesis.
Additionally, the structure of the proposed research paper is outlined, providing
the full picture of the approbation of the results.

Chapter 1 “Metadiscourse” examines the definitions, approaches, and
perspectives related to metadiscourse.

The first section “Definitions of metadiscourse” reviews of the relevant
definitions of metadiscourse. Although the nomenclature of metadiscourse lacks
uniformity and its boundaries are not sharply delineated, overall, metadiscourse
resources exhibit a continuum ranging from a broad to a narrow sense. The broad
tradition of metadiscourse is referred to be ‘integrative model’ [Hyland 2005].
Within this research tradition, textual interaction is considered the defining
characteristic of metadiscourse, representing how authors or speakers signal their
explicit presence within discourse. It encompasses linguistic resources used for
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discourse organization (i.e., textual functions), such as ‘in addition’, ‘finally’, as
well as language resources conveying the author’s attitude, evaluation, and stance
towards the proposition content and the reader’s attitude (i.e., interpersonal
functions), emphasizing the interactive relationship between the author and the
reader [Hyland 2005], such as ‘might’, ‘surprisingly’, ‘we’, ‘consider’, among
others. Both types of resources aid readers or listeners in organizing, interpreting,
and evaluating discourse information. Scholars employing this approach mainly
include: A. Crismore (1989), J. Williams (1981), K. Hyland (1998), W. Vande
Kopple (1985), among others.

A narrow tradition to the study of metadiscourse is referred to be ‘non-
integrative’ or the ‘reflexive model’ [Adel 2010; Wierzbicka 1978; Mauranen
1993]. Compare with the broad tradition, this research tradition excludes
interpersonal factors and restricts the scope of metadiscourse to linguistic
elements used solely to achieve discourse functions, emphasizing its role in
discourse organization. The scholars who adopt a narrow perspective on
metadiscourse often use the term ‘lines’ by A. Wierzbicka (1978), ‘meta-talk’ by
D. Schiffrin (1980), ‘metatext’ by A. Mauranen (1993), ‘self-reflexivity’ by A.
Adel (2006) rather than ‘metadiscourse’. This tendency can be partially explained
by the distinction between ‘text” and ‘discourse’. ‘Text’ is a narrow term referring
to the written record of the communicative event or action, while ‘discourse’ 1s
commonly seen as a broad term referring to the entire communicative event or
action [Brown and Yule 1983: 5-12].

Therefore, ‘metadiscourse’ is generally used as a broad term encompassing
interpersonal and textual factors, while ‘metatext’ is used as a narrow term
focusing solely on texual factors, primarily used to clarify text structure without
providing information about the subject matter.

This dissertation approaches the concept of metadiscourse from broad
perspective, utilizing an operational definition grounded in K. Hyland (2005)’s
interpersonal framework.

The second section “Different approaches to metadiscourse” examines
metadiscourse from different perspectives. The approaches to investigate
metadiscourse types depend upon the degrees of manifestation of metadiscourse.
The primary categories of metadiscourse predominantly include the ones
proposed by J. William (1981), W. Vande Kopple (1985), A. Crismore (1993),
K. Hyland (1998), A. Adel (2006), and N.K. Ryabtseva (1992).

J. Williams regards metadiscourse as stylistic variants, categorizing them
into three main types. (1) Hedges and emphatics. (e.g., ‘perhaps’, ‘maybe’;
‘clearly’, ‘evidently’); (2) Sequencers and topicalizers (e.g., ‘for one thing’, ‘to
start with’; ‘to come back to’, ‘with regard to’); (3) Attributors and narrators
(e.g., ‘according to’, ‘claim’; ‘I think’, ‘I believe’).

W. Vande Kopple comprehensively classifies metadiscourse from a
functional perspective into seven distinct types. (1) Text connectives. (e.g., ‘next’,
‘however’); (2) Code glosses. (e.g., ‘in other words’ and ‘that is’); (3) lllocution
markers. (e.g., ‘1 hypothesize that’, ‘we claim that’); (4) Validity markers. (e.g.
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‘may’, ‘clearly’); (5) Narrators. (e.g. ‘according to James’); (6) Attitude markers.
(e.g. ‘surprisingly’); (7) Commentary. (e.g. ‘most of you will oppose the idea
that’).

A. Crismore reorganizes and rearranges W. Vande Kopple’s classification
based on specific pragmatic functions into two larger categories. (1) Textual
Metadiscourse: textual markers and interpretive markers; (2) Interpersonal
metadiscourse: hedges, certainty markers, attributors, attitude markers and
commentary.

K. Hyland, from a pragmatic perspective, divides metadiscourse into two
main types: textual metadiscourse and interpersonal metadiscourse, and further
subdivided them into more specific subcategories. (1) Textual Metadiscourse:
logical connectives, frame markers, endophoric markers, evidentials and code
glosses; (2) Interpersonal metadiscourse: hedges, emphatics, attitude markers,
relational markers and person markers. Due to the constraints encountered in the
pragmatic application of K. Hyland’s (1998) taxonomy of metadiscourse, he later
refined and enhanced this framework, ultimately formulating an interpersonal
model of metadiscourse, which will be demonstrated explicitly in section 3.1.

A. Adel, based on R. Jakobson’s language functions, divides metadiscourse
into two types: (1) Personal metadiscourse: personal pronouns (e.g., ‘I’, ‘we’) or
nouns (e.g., ‘the writer’, ‘dear reader’); (2) Impersonal metadiscourse: phoric
markers (e.g. ‘below’, ‘following’), references to the text/code (e.g. ‘text’,
‘phrase’), code glosses (e.g. ‘briefly’, ‘i.e.”) and discourse labels (e.g. ‘mention’,
‘put’).

N.K. Ryabtseva classifies metadiscourse within the scope of academic
discourse into four specific types: (1) Mental performatives; (2) Descriptive
(indirect) mental performatives; (3) Fixed nominal groups consisting of general
scientific nouns; (4) Typical formulas composed of general scientific vocabulary.

The third section “Metadiscourse research from different
perspectives” recounts interdisciplinary research on metadiscourse,
predominantly involving perspectives from social interaction, functionality,
pragmatics, rhetoric, and psycholinguistics. Key researchers in these areas
include: Social interaction: E. Goffman, D. Schiffrin, and J. Rossiter;
Functionality: A. Adel and A. Crismore; Pragmatic perspective: E. Ifantidou, J.
Beauvais, K. Hyland, and P. Kumpf; Rhetorical perspective: A. Crismore, T.
Conley, and L. Flower; Psycholinguistic perspective: E. Keller and D. Carrico.

The last section “Metadiscoure and rhetoric” dissuss the rhetorical
relations between metadiscoure and rhetoric. Metadiscourse 1s a linguistic tool
that reflects authors’ communicative intentions, structuring ideas while
considering audience reception. It enhances coherence, engagement, epistemic
certainty, and persuasion, aligning with rhetorical appeals: logos (clarity in
argumentation), ethos (authorial credibility), and pathos (audience engagement).
This study explores metadiscourse’s role in three rhetorical strategies: rhetorical
hyping (using certainty stance adverbs and maximizers to amplify claims),
hedging (employing hedges for cautious argumentation), and authorial identity
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construction (using self-mentions to establish writer presence). These strategies
represent concrete applications of metadiscourse subcategories in academic
writing.

In chapter II “English for academic purposes”, the first section
“Definitions of English for academic purposes” reviews various definitions of
English for Academic Purposes (EAP). R. Jordan (1997) believed that academic
English can be categorized into two distinct branches: English for General
Academic Purposes and English for Specific Academic Purposes. The former
focuses on the common aspects of discipline-specific English and aims to develop
students’ oral and written communication skills for professional studies, such as
lecture-listening, note-taking, literature review, academic report, and academic
writing. The latter emphasizes on academic language learning in specific
specialties (e.g., Linguistics, Sociology, Biology and Chemistry), which involves
academic vocabulary, academic grammar, academic genre, etc.

K. Hyland and L. Hamp-Lyons define it as “language research and
instruction that focuses on the specific communicative needs and practices of
particular groups in academic contexts. It means grounding instruction in an
understanding of the cognitive, social and linguistic demands of specific
academic disciplines. This takes practitioners beyond preparing learners for study
in English to developing new kinds of literacy: equipping students with the
communicative skills to participate in particular academic and cultural contexts”
[Hyland, Hamp-Lyons 2002: 2].

R. Scarcella defines EAP as «a variety or a register of English used in
professional books and characterized by the specific linguistic features associated
with academic disciplines» [Scarcella 2003: 9].

N.X. Wei argues that «academic English is essentially a subcategory of
English, a variant of English used by academic experts for knowledge
construction, information exchange and dissemination of professional academic
knowledge to advance their disciplines, whose discourse participants are
academics with professional disciplinary knowledge» [Wei 2016: 267].

F. Jiang argues pedagogically and scholarly that «kEAP takes the EFL
learners’ or experts’ text of the bases and describes or compares the linguistic
characteristics, genres and discourse practices shared by the target discourse
community through empirical evidence. The aim is to raise students’ awareness
of genre and rhetoric, to make them understand the purpose of academic
communication and the culture of the discipline, so that they can better integrate
into the discourse community of the discipline to which they belong and construct
their own academic identity» [Jiang 2019:11].

The second section “Characteristics of English for academic purposes”
recounts the characteristics of EAP as outlined by C. E. Snow & P. Uccelli (2009)
and K. Hyland (2017). C. E. Snow and P. Ucceli concluded the linguistic features
of EAP mainly into the following 8 aspects in Table 1 [Snow & Ucceli 2009:
118-121].

Table 2 The linguistic features of EAP
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1. Interpersonal stance: detached/distanced and authoritative stance

2. Information load: conciseness and density

3. Organization of information: constituency; explicit awareness of organized discourse; autonomous
text; stepwise logical argumentation/unfolding, tightly constructed

4. Lexical choices: high lexical diversity; formal/prestigious expressions; precision and
abstract/technical concepts

5. Representational congruence: complex/congruent grammar; compact grammar; abstract concepts
as agents

6. Genre mastery: school-based genres; discipline-specific specialized genres

7. Reasoning strategies: specific reasoning moves valued at school; Discipline-specific reasoning
moves

8. Disciplinary knowledge: abstract groupings and relations; disciplinary taxonomies and salient
relations; knowledge as constructed

K. Hyland delineates eight features that set academic English apart from
daily English: (1) Be more explicit about its structure and purpose; (2) Use more
citations to support arguments; (3) Focus on actions rather than actors; (4) Use
fewer rhetorical questions than students tend to use in school essays; (5) Be
generally intolerant of digressions; (6) Be cautious in making claims; (7) Package
processes as things; (8) Spell out steps in an argument and connections between
sentences very clearly [Hyland 2017: 26].

The third section “Methodologies in English for academic purposes”
provides detailed explanations of methodologies employed in EAP research
(genre analysis, academic discourse analysis, corpus studies: Critical discourse
analysis, Thematic analysis).

Chapter III “The use of rhetorical strategies of metadiscourse in the
academic writing of Chinese EFL learners and experts” focuses on the
research results, analytic data, and discussion. The first section “Research
methodology” begins by providing a detailed overview of the research
methodology employed in this thesis

Subsequently, the chapter conducts separate metadiscourse resources’
investigations into rhetorical hype strategies [Millar 2019], hedging strategies
[Hyland 1998; Vass 2017], and authorial identity in the academic writing of
Chinese EFL learners and experts [Hyland 2005].

In the second section “Rhetorical hype in academic writing:
Investigation of certainty stance adverbs and maximizers”, in terms of
rhetorical hype strategies, we initially scrutinize the usage of certainty stance
adverbs and the maximizer ‘fully’ in the academic writing of Chinese EFL
learners and international journal experts. Our findings reveal that while the
variety of certainty stance adverbs employed by Chinese EFL learners in their
academic writing is diverse, their usage frequency for each lexical item is not

consistent with experts.
Table 3 Frequency statistics of certainty stance adverbs in ILJA C and CLMA_C

Certainty stance adverbs R({;LMA—;:F RI:LJA—CSF Chi-square Significance (p)
actually 234 29.07 160 19.94 13.68 0.000 ***
clearly 156 19.38 200 24.92 -5.57 0.018 *
obviously 87 10.81 41 5.11 16.39 0.000 ***
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really 64 7.95 93 11.59 -5.45 0.020 *

indeed 40 4.97 149 18.57 -63.20 0.000 ***
certainly 19 2.36 42 5.23 -8.74 0.003 **
definitely 18 2.24 11 1.37 1.67 0.196
absolutely 11 1.37 2 0.25 6.20 0.013 *
fundamentally 4 0.50 13 1.62 -4.79 0.029 *
admittedly 2 0.25 3 0.37 -0.20 0.652
TOTAL 635 78.89 714 88.97 -4.87 0.027 *

Note: ‘RF’ stands for ‘raw frequency’; ‘SF’ stands for ‘standardized frequency (per 10,
0000)’; The symbol ‘-’ represents the underuse of certainty stance adverbs by Chinese English
learners compared to international journal experts; ‘*’ indicates statistical difference
(0.01<p<0.05); “**’ indicates significant statistical difference (0.001<p<0.01); “***’ indicates
extremely significant statistical difference (p<0.001).

As we can see in Table 2, in general, Chinese EFL learners demonstrate a
lower standardized frequency of certainty stance adverb usage compared to
international journal experts, with statistically significant disparities noted
between the two corpora. Notably, differences in word frequency imply that
although learners grasp the category of certainty stance adverbs, their mastery
levels vary. Specifically, significant differences are observed in the usage of
certain adverbs such as ‘clearly’, ‘really’, ‘absolutely’ and ‘fundamentally’
between learners and experts.

Examination of high-frequency stance adverb ‘actually’ elucidates
syntactic variations between experts and Chinese EFL learners in conveying
hyperbolic rhetoric, with experts displaying a preference for passive voice
structures while learners lean towards active voice constructions when collocated
with mental verb:

(1) “...the linguistic resources they had known at a receptive level were
actually used to achieve a goal in a real-life situation.” (ILJA_C);

(2) “According to this metaphor, some linguistic expressions actually
reflect the distinction between setting and participants.” (CLMA_C)

This phenomenon can be attributed to cultural and academic norms
prevalent in both Chinese and English contexts. The possible reasons are Chinese
academic writing often emphasizes clarity and directness, which aligns with the
use of active voice structures [Xu 2019]. Active voice constructions allow
Chinese writers to clearly attribute actions to subjects, making the writing more
straightforward and assertive. While in English academic writing, especially in
disciplines like linguistics, there is often a preference for passive voice
constructions [Hinkel 2004]. Passive voice structures can create a sense of
objectivity and detachment, which is valued in academic discourse. It also allows
writers to focus on the action or process rather than the agent performing the
action.
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—. The mental verb collocations followed by experts were predominantly
collocated in passive voice (75%) and in active voice (25%).

e.g., “In some cases, this heterogeneity has a reason because quite
different objects of study are actually indicated under the same label
of ‘keyword’.” (ILJA_C)

Actualy - (RS

While the mental verb collocations utilized by Chinese EFL learners
mostly employed in active voice (83%) and in passive voice (17%).

| S —

Fom————————-

e.g., “...this sentence actually indicates a specific moving relationshipji
for trajectory and landmark.” (CLMA_C)

------- Clarity and directness JEBBEEN Attribute actions to subjects [

Figure 1. The role of ‘actually’ in hyping mental verbs: Syntactic patterns
in ILJA_C and CLMA_C

Additionally, Chinese EFL learners frequently associate ‘clearly’ with
generic pronouns ‘it’, while experts preface it with concrete referents such as ‘the
figure’ or ‘the table’:

(3) “It also shows clearly about what kinds of words appear frequently in
government documents.” (CLMA_C);

(4) “The figures clearly show that the differences between Danish and
English lectures are not due to a few haphazard instances in our sets of lectures.”
(ILJA_O)

This discrepancy suggests learners’ incomplete grasp of academic
conventions and the interpersonal function of ‘clearly’.

f————

~ Expert writers tend to collocate “clearly” with concrete referents (80%)

e.g., “The figures clearly show that the differences between Danishi

and English lectures are not due to a few haphazard instances in our i
sets of lectures.” (ILJA_C)

Clearly -

Learners frequently pair “clearly” with the generic pronoun “it” (79%)

e.g., It also shows clearly about what kinds of words appear frequently
in government documents.” (CLMA_C)

P

Figure 2. The role of ‘clearly’ in hyping strategy: Collocational patterns in
ILJA_C and CLMA_C

Regarding the maximizer ‘fully’, our analysis identifies its notable

variations in the collocation patterns, semantic preferences, and semantic prosody

in both corpora. Detailed information can be found in Tables 3 and 4.
Table 3. The EUM of ‘fully’ in ILJA C
require to, needed
to, enable to, etc.

Collocation fully | understand, develop, grasp etc.
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be, is, are, was explained, supported, acceptable, etc.
infinitive phrases mental verb

Colligation passive forms of lexical verbs pertaining to

g be-verbs communication, action, occurrence, and
evaluative adjectives
the author intends to convey the idea that when engaging with complex
. theories or data, it is crucial to approach them with a comprehensive and
Semantic .

thorough mindset.

preference

the theory or data is thoroughly explained, substantiated, and appropriately
accepted, aligning with the intended state of the author

with a positive and commendatory tone

objective and positive semantic prosody

Semantic prosody

Table 4 The EUM of ‘fully’ in CLMA_C

Collocation 10/5'7; could, may, understand, explain, reflect
be, is, are, was utilized, reflected, grammatical, consistent
modal verb fully | communication, mental or existence verbs
Colligation passive forms of lexi.cal verbs pertaining to
be-verb communication, action, occurrence, and
evaluative adjectives

learners’ subjective desire for a thorough interpretation of theories and
understanding language nuances

something to be fully utilized and reach expectation state and generalizations
or a potential variation in their understanding of specificity and accuracy in
academic writing

a positive and affirmative stance

objective and positive semantic prosody

This tendency may stem from influences of native language transfer and
reflect developmental features of learners’ interlanguage. Concerning semantic
preference, Chinese EFL learners tend to amplify their subjective desires to fully
comprehend theories and understand language meanings, whereas experts tend to
emphasize their comprehensive and thorough engagement with complex theories
or data. In terms of semantic prosody, experts adopt a commendatory tone, while
Chinese EFL learners exhibit a positive and affirmative tone that does not
effectively convey hyping strategies.

In the third section “Hedging strategy in academic writing: An
investigation of lexical verbs” we delve into the hedging strategy encompassing
speculative verbs, quotative verbs, and sensorial verbs in the academic writing of
Chinese EFL learners and experts. Due to space limitations, only the results and
discussion of the speculative verbs are shown here.

With regards to speculative verbs, Chinese linguistic EFL learners
demonstrate similarities with linguistic experts in their utilization of such verbs
but also exhibit significant differences, particularly in frequency and specific

choices. Detailed statistical information is available in Table 5.
Table S. Frequency distribution of speculative verbs across two corpora

Semantic
preference

Semantic prosody

Speculative CLMA C ILJA C Log- Significance(p)
verbs RF TPM RF TPM likelihood

indicate 492 628.46 611 782.43 -13.17 0.000
consider 325 415.14 612 783.71 -90.07 0.000
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suggest 224 286.13 541 692.79 -136.21 0.000

propose 155 197.99 69 88.36 33.67 0.000
think 131 167.33 318 407.22 -80.78 0.000
expect 115 146.90 207 265.08 -26.89 0.000
believe 91 116.24 156 199.77 -17.47 0.000
argue 30 38.32 252 322.71 -200.36 0.000
claim 30 38.32 87 111.41 -29.13 0.000
doubt 5 6.39 5 6.40 -0.00 0.997
contend 3 3.83 11 14.09 -4.88 0.027
speculate 2 2.55 10 12.81 -5.84 0.016
TOTAL 1603 2047.59 2879 3686.79 -371.57 0.000

Notes: “RF” stands for “raw frequency”, representing the actual count of lexical verbs in each
category within the corpora. “TPM” stands for “frequencies in tokens per million”, which
indicates the frequency of lexical verbs per million words. “-” indicates the underuse of
hedging lexical verbs in the CLMA C corpus, suggesting that these verbs are used less
frequently compared to the ILJA_C corpus being analyzed.

They employ hedging strategies such as impersonal constructions to
maintain scientific objectivity in their writing. However, they tend to rely more
on certain constructions (e.g. ‘It is suggested that’) influenced by Chinese
academic norms, indicating their awareness of objectivity but also their novice
status in academic writing (Table 6).

Table 6. The co-occurrences in the L1 and L2 (first and second position on the left) with
‘suggest/ suggests/ suggested that’
CLMA C Frequency ILJA C Frequency

this study suggests that

the network suggests that

sources may suggest that
TOTAL

Notes : frequency>=2

Table 6 shows that Chinese linguistic EFL learners exhibit comparable
lexical diversity to experts. In ILJA C, most of the collocates preceding ‘suggest’
are ‘result’ or ‘results’ (22 out of 50, 44.00%) and ‘finding/findings’ (13 out of
50, 26.00%), suggesting that experts commonly employ the pattern
‘results/findings suggest that’ to present research results frequently. In contrast,
the co-occurrence probabilities of ‘result/results’ and ‘finding/findings’
preceding ‘suggest’ in CLMA C are merely 10.87% (5 out of 46) and 6.52% (3
out of 46), respectively. Instead, the more frequently employed pattern is ‘It is
suggested that’ (16 out of 46, 34.78%):

(5) “It is suggested that lexical chunks teaching should be conducted in
contexts and the teachers’ mindset should be changed in teaching.” (CLMA_C)

Impersonal constructions serve as a type of hedging strategy [Hyland 1998;
Vass 2017]. Experts frequently employ phrases such as ‘result / finding / study /

the data suggest that

studies have suggested that

some evidence suggests that
TOTAL

It is suggested that 16 the results suggest that 11
he suggests/suggested that 7 the findings suggest that 9
the results suggest that 5 this result suggests that 6
this finding suggests that 3 these results suggest that 5
the author suggests that 3 These findings suggest that 4
as is suggested by 3 it is suggested that 4
further suggests that 3 this study suggests that 3
2 3
2 3
2 2
46 50
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data / evidence / observation / sources / it + suggest’ to detach themselves from
their assertions, allowing them to report findings without explicitly disclosing
their personal stances. Among these, the ambiguity of ‘it’ is relatively low.
Although ‘it” can objectively state viewpoints or facts and reduce the subjectivity
of the author’s proposition, its excessive use leads to unclear source information
and diminishes the authority and credibility of the reported results, which is not
conducive to establishing a strong connection between the author and readers. As
a result, this language pattern is less prevalent in [LJA C. However, the prevalent
use of the ‘It is suggested that’ language pattern by Chinese linguistic EFL
learners indicates their awareness of the scientific objectivity in linguistic
research paradigms. It also reflects their recognition of their low authority and
hesitation to intervene in propositions. To enhance the objectivity of their papers,
they attempt to minimize their subjective involvement in proposition discussions.

Additionally, hedging strategies are crucial in restating viewpoints during
literature reviews. Chinese linguistic EFL learners commonly use personal
pronouns to individually review the cited literature:

(6) “Cheng (2002) defines them more critically. He suggests that course-
books should be divided into two categories.” (CLMA_C)

Experts typically adopt a comprehensive approach by categorizing the
cited literature in advance and then employing ‘shell nouns’ to concisely
summarize the supporting information from previous studies in an abstract
manner, connecting it seamlessly to the subsequent text [Schmid 2012]:

(7) “Taken together, these findings suggest that focused, metalinguistic
feedback serves to improve learners’ grammatical accuracy.” (ILJA C)

In example (7), experts employ the phrase ‘these findings suggest’ to
succinctly summarize previous studies on metalinguistic feedback and convey
their benefits to the readers. In the aforementioned examples, both personal
pronouns and shell nouns are identified as hedging techniques. However,
compared to novices’ use of personal pronouns for individual reviews, employing
shell nouns to summarize viewpoints can establish a more robust connection
between ideas, reduce readers’ cognitive processing time, enhance the credibility
of the viewpoints, and improve the acceptance of the presented ideas.

The reason why Chinese linguistic EFL learners tend to express themselves
in this manner can be attributed to two factors. Firstly, Chinese academic writing
is often influenced by the Confucian value of ‘knowledge telling’ [Hyland 2005].
As a result, Chinese linguistic EFL learners may rely excessively on retelling
information rather than drawing conclusive statements. Secondly, Chinese
linguistic EFL learners may possess relatively basic skills or are not skillful in
citation and literature review.

In the fouth section “Constructing authorial identity in academic
writing: An investigation of self-mentions” we investigate how authorial
identity is constructed through self-mentions in the academic texts of both
Chinese EFL learners and experts.
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Concerning self-mentions, firstly, overall collocation characteristics of
‘we’ in CLMA C and ILJA C are display here.

LancsBox 6.0 [Brezina 2020] was utilized to calculate the frequency of left
and right collocates of ‘we’ in the CLMA_ C and ILJA C corpora respectively.
These frequencies were then sorted by MI3 score, a metric designed to rebalance
the Mutual Information (MI) score by assigning greater importance to frequent
words and lesser importance to infrequent ones [Oakes 1998]. This approach is
influential for identifying strong collocates of a given search item. The detailed

data concerning the left collocates of ‘we’ are presented in Table 7.
Table 7. Left collocates of ‘we’ in CLMA_C and ILJA C

CLMA C ILJA C
Collocates MI3 Frequency Collocates MI3 Frequency
in 21.70 78 in 22.20 671
of 20.63 569 of 21.40 618
this 19.97 511 this 20.67 297
from 19.96 236 and 20.63 483
and 19.51 206 as 19.77 278
above 19.29 358 what 18.08 104
as 18.74 95 if 17.71 79
SO 18.05 201 is 17.59 171
is 17.62 92 for 17.47 149
when 17.48 186 here 16.51 50

Notes: To facilitate the presentation and comparison of data analysis, the minimum threshold
for MI3 is set to 16, and the span is set from left 5 to right 5.

Regarding the similarities, the words ‘in’, ‘of’, ‘this’, ‘and’, ‘as’ and ‘is’
are observed as collocates of ‘we’. This indicates that these words are commonly
used in association with ‘we’, whether by Chinese master’s students learning
English or by authors of international authoritative journals. These words are
primarily utilized for constructing discourse structures and logic, as exemplified
by phrases such as ‘in this section, we...”, ‘as we have seen...” and ‘is what we
call...’.

In terms of their differences, four words appear exclusively in each set of
data: ‘from’, ‘above’, ‘so’ and ‘when’ in CLMA C, and ‘what’, ‘if’, ‘for’ and
‘here’ in ILJA C. These words reflect different linguistic functions and styles.
‘From’, ‘above’, ‘so’ and ‘when’ are predominantly utilized for depicting
relationships such as source, context, causality, and time, as seen in phrases like
‘from this perspective, we...”, ‘above all, we...”, ‘so we can conclude...” and ‘when
we...”, which are exemplified in complete sentences (8) to (10). These
collocations align with the hypothesis that Chinese master’s students emphasize
guiding readers through discourse structure and logic when using ‘we’.

(8) “From this perspective, we should interpret the features of human
communications and social processes, symbolization of social structures, and the
language process in which social members constitute social semiotics.”
(CLMA_C).

Sentence (8) elucidates the purpose, which is to understand social
semiotics, and subsequently delineates the steps that ‘we’ need to undertake.
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(9) “From above all we can conclude that conjunctive Adjuncts are not the
constituents within Mood structure but they from a constituent on their own,
which is the part of the clause.” (CLMA_C).

Sentence (9) highlights the shared journey of analysis ‘we’ have
undertaken and presents the conclusion.

(10) “However, when we move onto the next stage of Interpretation, we
find that the authentic recording of the direct citing form definite news source is
rather limited.” (CLMA_C).

Sentence (10) highlights the transition in the discussion ‘we’ are making
and presents a challenge encountered.

In all three sentences, the use of ‘we’ creates a sense of a shared journey
with the reader, guiding the reader through their analysis or interpretation,
making the thought process and reasoning clear. This reinforces the hypothesis
that Chinese EFL learners might use ‘we’ strategically to enhance clarity and
navigate readers by the logic of their arguments.

While ‘what’, ‘if’, ‘for’ and ‘here’ are mainly used to express questions,
hypotheses, purposes, and positions, as shown in phrases like ‘what we
propose...’, ‘if we assume...’, ‘for this reason, we...” and ‘here we present...’.
These collocations also align with the hypothesis that disciplinary experts often
give precedence to the utilization of ‘we’ to articulate their academic viewpoints
and innovations.

In academic discourse, the strategic use of terms like ‘what’, ‘if’, ‘for’, and
‘here’ alongside ‘we’ is essential. These words help convey queries, hypotheses,
objectives, and stances, thereby demonstrating the academic perspectives and
advancements of authors in leading international journals or disciplinary experts.
The following are examples and their explanations:

(11) “What we found was that Victoria was seemingly working through
three central questions in her accounts of her L2 writing.” (ILJA_C).

In this example, ‘what’ introduces the content discovered by the authors,
emphasizing the three central questions that Victoria appears to be addressing in
her description of second language writing.

This example demonstrates how using these key words in conjunction with
‘we’ can emphasize authors’ academic positions, knowledge innovations, and
research viewpoints, aid readers in understanding authors’ perspectives and
facilitates comprehension and evaluation of research results.

The calculated numerical data pertaining to the right collocates of ‘we’ in
CLMA C and ILJA_C are presented in Table 8, organized in descending order

based on their MI3 scores.
Table 8. Right collocates of ‘we’ in CLMA_C and ILJA C

bl

CLMA C ILJA C
Collocates MI3 Frequency Collocates MI3 Frequency
can 24.18 568 be 21.54 599
see 21.99 199 have 20.43 276
find 21.32 197 can 19.86 181
be 20.37 459 see 19.66 147
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will 20.22 163 will 19.14 113

have 20.10 234 find 18.33 95
know 19.69 91 believe 18.08 51
say 17.90 69 do 18.03 115
get 17.04 53 discuss 17.42 62
should 17.03 66 know 17.32 65
need 16.66 43 use 17.08 100
mention 16.63 42 argue 16.88 52
discuss 16.48 44 would 16.64 62
do 16.33 66 examine 16.61 53
conclude 16.20 32 observe 16.58 40
must 16.08 34 need 16.40 51
use 16.06 80 consider 15.99 48
analyze 15.93 50 present 15.88 42
go 15.77 33 focus 15.41 40
think 15.49 37 identify 15.11 38

Notes: To facilitate the presentation and comparison of data analysis, the maximum threshold
for MI3 is set to 15, and the span is set from left 5 to right 5.

Due to the predominance of verbs as right collocates in both corpora
(exceeding 90%), we categorize them according to their semantic roles as verbs

(Table 9), following D. Biber (1999).
Table 9. Semantic functions of the right collocates of ‘we’ in CLMA_C and ILJA C

Semantic functions CLMA C ILJA C

State or attribute be, have be, have

Ability or possibility can, will, should, must can, will, would, should

Cognition or judgment see, find, know, say, conclude, see, find, know, believe, argue,
think consider,

Action or process do, discuss, use, get, mention, do, discuss, use, examine, observe,
analyze, go present, focus, identify

Necessity or purpose need need

From Table 9, it is evident that both Chinese EFL learners and experts of
international authoritative journals exhibit consistency in the classification of
semantic functions. When paired with verbs, they generally reflect a scientific
research status, demonstrating academic credibility and cognition, and describing
academic research processes and purposes. Examples include phrases like ‘we
have made a/an... analysis’, ‘we can assume’, ‘we see... as’ and ‘we discuss.... .

However, there are differences in the specific vocabulary choices for the
semantic functions of ‘Cognition or judgment’ and ‘Action or process’. In the
‘Cognition or judgment’ category, Chinese EFL learners tend to use more
cognition-oriented verbs such as ‘say’ and ‘conclude’ to describe their findings
or conclusions:

(12) “For example, when we say ‘by and large’, it only requires retrieving
from the memory knowledge of the idiom.” (CLMA_C)

On the other hand, authors of international authoritative journals tend to
use verbs from the ‘judgment’ category to engage in subjective arguments, such
as ‘believe’, ‘argue’ and ‘consider’. These verbs, when paired with ‘we’, indicate
the authors’ stance and guide the reader on interpreting the presented information:

45



(13) “We believe that the observed pattern of use of boosters can be
plausibly explained in terms of the nature of the supports that claims in empirical
vs. non-empirical academic articles are typically based on.” (ILJA C)

Moreover, Chinese EFL learners tend to use more general action verbs
(e.g., ‘do’, ‘get’) and ‘mention’ to introduce topics when paired with verbs from
the ‘Action or process’ category, reflecting their developing research skills.
However, they also employ verbs like ‘analyze’, indicating deeper analysis:

(14) “Through analysis, we get that Chinese writers tend to employ more
generic headings than that of Canadian writers.” (CLMA_C)

Authors of international authoritative journals, in contrast, incline to
employ action verbs that reflect more rigorous research activities like examining,
observing, presenting, and identifying. Their process verbs focus on collaboration
(e.g., ‘discuss’) and applying methods to reach focused conclusions:

(15) “In the second part, we examine themes that emerged across the
various interviews.” (ILJA C)

Secondly, the overall chunk characteristics of ‘we’ in CLMA_ C and
ILJA_C are then presented in the following part.

This section mainly presents the chunk characteristics of Chinese linguistic
EFL learners and experts aided with LancsBox 6.0. Table 10 displays the four-
word chunks in patterns guided by ‘we’.

Table 10. Four-word chunks characteristics guided by ‘we’ in CLMA_C and ILJA_C

CLMA C ILJA C
Frequency  Text span 4-word chunks  Frequency  Text span 4-word chunks
68 24 we can see that 12 10 We believe that the
28 14 we can find that 8 5 we were able to
26 13 we can see the 7 6 we would like to
22 9 we can say that 7 5 we would argue
that
19 7 we find that the 7 6 we can see that
15 9 we can conclude
that
13 5 we are going to
11 5 We can see from
10 7 we can get the
9 7 we can find out
8 6 we can find the
6 6 we know that the

Notes: The chunks appear with a minimum frequency of 6 times, and the text span of chunks
appears with a minimum frequency of 5 times [Jiang & Wang 2021].

According to K. Hyland (2008), chunks can be functionally categorized
into three types. Research-oriented chunks aid writers in structuring their
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engagements and encounters in practical contexts. Text-oriented chunks focus on
organizing textual content and its significance as a communication or argument.
Participant-oriented chunks serve to forge a connection between the writer and
the reader, conveying the writer’s perspectives, assessments, and positions. Based
on the three types of chunks above, Table 11 displays the categorized four-word

chunks and their percentage according to the statistics in Table 10.
Table 11. Functional categories of four-word chunks guided by ‘we’ in CLMA_C and
ILJA C

Types CLMA _C Percentage ILJA _C Percentage
we can find that, we
Research- can find the, we can 33.33%
oriented chunks  conclude that, we can =270
get the, we can find out
Text-oriented we are going to, we can 11.43%
chunks see from
we can see that, we
Participant- we can see that, we can believe that the, we

55.24% were able to, we 100%
would like to, we
would argue that

According to Tables 10—11, notable disparities exist in the frequency and
type of chunks utilized by both cohorts. Chinese EFL learners utilize research-
oriented chunks (33.33%) and text-oriented chunks (11.43%), such as ‘we can
conclude that’, ‘we are going to’, and ‘we can see from’, primarily to elucidate
research findings and processes, in contrast to experts.

(16) “By analyzing these processes, we can find that quotation marks are
used in these processes for three times.” (CLMA_C)

Experts conversely incline to utilize participant-oriented chunks, such as
‘We believe that the’ and ‘we would argue that’, mainly to establish a rapport
with reader along with expressing the author’s evaluation and position.

(17) “We would argue that such a dialogue is important for at least two
reasons.” (ILJA_C)

These differences may reflect the different purposes and styles of the two
groups in academic writing. Chinese EFL learners may focus more on presenting
the research process and data, while international authoritative journal experts
may pay more attention to presenting the research contribution and opinion. This
is consistent with the findings that Chinese EFL learners use metadiscourse to
construct their identity in academic English writing, with lower overall
frequency, evaluator identity, and interlocutor identity compared to international
journal experts [Sun 2020; Lou 2020].

To sum up, there are significant disparities between Chinese EFL learners
and international journal experts in the usage of metadiscourse recourses such as
certainty stance adverbs, maximizers, hedges and self-mentions in academic
writing. While learners demonstrate proficiency in certain aspects, such as the
diversity of speculative verbs and sensorial verbs, differences persist in
frequency, specific choices, and collocational patterns compared to experts.

oriented chunks  see the, we can say that
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These variations are influenced by cultural, linguistic, and academic norms,
highlighting areas where Chinese learners can improve their academic writing
skills by adopting strategies employed by experts, particularly in enhancing
persuasiveness and communicative effectiveness through participant-oriented
chunks. The research findings of this study contribute to comparative linguistics,
contrastive linguistics, academic discourse analysis, second language acquisition,
and related fields.

The conclusion synthesizes existing theoretical perspectives on
metadiscourse with new corpus-based evidence, revealing that Chinese EFL
learners and international journal experts differ significantly in both the
quantitative and qualitative aspects of metadiscourse usage. These differences are
driven by cultural, linguistic, and academic factors, and they have practical
implications for improving academic writing through explicit, corpus-informed
instruction in EAP contexts. By offering specific recommendations for future
research — such as investigating spoken metadiscourse and including learners
from a wider range of L1 backgrounds — we provide a clear roadmap for
advancing the field. Ultimately, our study not only deepens theoretical
understanding of metadiscourse but also offers actionable insights that can
enhance academic writing pedagogy, thereby contributing to the broader domains
of comparative linguistics, academic discourse analysis, and second language
acquisition.
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A Comparative Study of Metadiscourse in Chinese EFL Learners’ and
Experts’ Academic Writing

Metadiscourse helps writers express their stance, facilitating interaction and
negotiation with readers, enhancing engagement, and aiding in achieving
communicative goals. Effective rhetorical features of metadiscourse are vital in
EAP writing for persuasion. Chinese EFL learners face difficulties in their EAP
writing. So, this study aims to analyze and to compare specific rhetorical features
of metadiscourse in Chinese EFL learners’ and experts’ academic writing. The
research methodology integrates both quantitative and qualitative approaches.
Quantitatively, corpus analysis is employed. The research material comprises 50
English linguistics MA theses (CLMA C) from 36 Chinese undergraduate
universities, totaling 804,935 tokens, and 100 published articles from prominent
international linguistic journals in applied linguistics (ILJA_C), totaling 802,490
tokens. Qualitatively, academic discourse analysis is utilized to conduct a
comparative analysis of specific rhetorical features of metadiscourse. The main
findings of this dissertation are: 1) For rhetorical hype, examining certainty stance
adverbs and the maximizer ‘fully’ reveals syntactic variations between Chinese
EFL learners and experts, influenced by cultural and academic norms both
Chinese and English. 2) In hedging strategy, Chinese EFL learners match experts
in lexical diversity but lack proficiency in reader-oriented devices and modal verb
usage. 3) Regarding self-mention ‘we’, Chinese EFL learners focus on describing
research, while experts emphasize evaluation. These findings contribute to
comparative linguistics, academic discourse analysis, second language
acquisition, and related fields.
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